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ABSTRACT 
 
Title : The Use of Skits as a Reader’s Theatre 
Variation to Improve English as a Foreign 
Language (EFL) Students’ Oral Proficiency in 
Expressing Sympathy and Feeling (A 
Classroom Action Research at the First Year 
of SMK PP Assyafiiyah Kendal in the 
Academic Year 2014/2015) 
Researcher : Tomy Widiyanto   
Student Number : 113411091 
 
 This research is based on the students’ difficulties in oral 
proficiency to express sympathy and feeling. To improve teaching oral 
proficiency, teacher must have an appropriate technique in teaching 
speaking to help students feel easy in speaking class. Skit as a 
Reader’s Theatre Variation aims to help students’ oral proficiency 
easily and improve their oral proficiency. 
 The purposes of this research are: (1) to describe the 
implementation of Skits as a Reader’s Theatre Variation to improve 
English as a Foreign Language (EFL) students’ oral proficiency in 
expressing sympathy and feeling, (2) to prove Skits as a Reader’s 
Theatre Variation can improve English as a Foreign Language (EFL) 
students’ oral proficiency in expressing sympathy and feeling, (3) to 
know the improvement of Skits as a Reader’s Theatre Variation to 
improve English as a Foreign Language (EFL) students’ oral 
proficiency in expressing sympathy and feeling. 
This classroom action research was done in two cycles with 
three activities including pre-cycle.  pre-cycle was 12. In cycle 1 
showed 13. In cycle 2 increased to be 17. The result of the research 
showed that there was a significantly different students’ achievement 
in every cycle. It can be recommended that there was improvement in 
students’ oral proficiency to express sympathy and feeling after using 
Skits as a Reader’s Theatre Variation. 
 
 
 
 
vi 
MOTTO 
 
                    
He who strives, strives for himself. Allah does not need His creatures’ 
help. As for those who have faith and do good works, We shall 
cleanse them of their sins and reward them according to their noblest 
deeds.
1
 
 
 
If you do not like it, change it. 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                 
1
Mahmud Y. Zayid, The Quran: An English Translation of the 
Meaning of The Quran,   (Lebanon: Dar Al-Choura Clemenceau St. Tajer 
Bldg, 1980), p. 290.  
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CHAPTER I 
INTRODUCTION 
 
 This chapter is a general description of what the research will 
discuss in the next chapter. This part consists of background of the 
research, identifying research problem, limitation of the research, 
statements of problem, objectives of the research, significance of the 
research, and definition of key terms. 
 
A. Research Background  
Every human being in this world needs language to communicate 
with others. Through language people can express their willing and 
feelings of something. Language is primary a mean of communicating 
thoughts from one person to another. English is used by a considerable 
part of people in the world as a purpose of communication. The fact 
that English is one of the most important keys that open the road of 
success in every area of life and it is the only language that truly links 
the world together and it cannot be denied by anyone.   
 That is why today English is taught as a foreign language in most 
countries, including Indonesia. Long ago, English was only used in 
business. But now, English is taught at all levels of education. It 
means that English is a very important thing that must be mastered 
well by all students. Mastering English, in students’ opinion, is not an 
easy thing. In English, there are 4 skills that must be mastered. They 
are reading, writing listening, and speaking. In the students’ opinion, 
the most difficult skill in English is speaking. The speaking skill can 
2 
be enhanced through more practicing. In this term, the students should 
speak up more than mastering English passively. There is a proverb 
“practice makes perfect”. In addition, encouraging students to speak 
up in righteousness that it will address them in a piety ever-lastingly. 
Allah has commanded in the Surah Al Mujadala Verse 9: 
                                
                           
Believers, when you converse in private do not speak with 
wickedness and enmity and disobedience towards the Apostle, 
but with justice and with piety. Have fear of Allah, before whom 
you shall be brought together.
1
  
 
 From Surah above, Allah asks us to speak up in order increasing 
virtues and God fearing. Hence, there are some complaints from both 
students and teachers. No matter how much they understand the 
lesson, students claim that they can neither use what is taught in real 
context nor in the classrooms.  
 On the other hand, teachers protest that they do teach nearly all 
necessary elements of English but they cannot manage to make 
students speak fluently, either there is a problem on the teacher’s side, 
on students’ or on the methods.2 
                                                 
1
Mahmud Y. Zayid, The Quran: An English Translation of the 
Meaning of The Quran,  (Lebanon: Dar Al-Choura Clemenceau St. Tajer 
Bldg, 1980), p. 407.  
2
E-book: Asutayc, Speaking Difficulties of Students, (Research 
Papers, 2011), p. 1. 
3 
This research is based on the phenomena that the students have 
difficulties in speaking English. The students are asked to repeat the 
sentences or some expressions that their teacher said. It seems a 
monotonous learning method that does not offer the students to 
express their idea independently. However, sometimes there are 
teachers who instruct the students to write and make up a short 
conversation in pair related to a certain material, for example, teaching 
students about expression of sympathy and feeling. Then, the teacher 
asked them to come forward practicing it in the front of the class. The 
topic of conversation has been established by the teacher based on the 
hand-out that the situations are usually in formal contexts. Students 
only depend on the situation that the teacher provided, of course it 
must use formal language and it is not enough to improve students’ 
speaking skill because the teacher does not offer a way to students to 
speak independently based on their own sentences and interpretations.  
Through using appropriate technique, such as Skits as Reader’s 
Theatre Variation, it can be wonderful learning in improving students’ 
oral proficiency. Students will be independent to speak up without 
doubt choosing the sentences so that students feel easy to practice 
speaking using their own sentences, not depending on the formal 
contexts because they may combine the conversation by putting down 
humorous things, and of course it will be more creative, more joyful, 
and happier in every single speaking class. It also drilled to enhance 
the students’ speaking ability from the simple way of intermediate 
level and how to speak in righteousness politely through the 
4 
researcher’s strategic material, that was a way of building mental 
confidence in speaking and polite use of expressions of sympathy and 
feeling.  
To improve students’ oral proficiency, the researcher conducted a 
classroom action research under the title – The Use of Skits as a 
Reader’s Theatre Variation to Improve English as a Foreign Language 
(EFL) Students’ Oral Proficiency in Expressing Sympathy and Feeling 
(A Classroom Action Research at the First Year of SMK PP 
Assyafiiyyah Kendal in the Academic Year 2014/2015).  
 
B.  Reason for Choosing the Topic 
There are some reasons underlying the choice of the topic. They are: 
1.  Speaking is one of skills in studying language, it is very 
important in our lives because it can convey our ideas each other.  
2. Vocational High School is the type of education system that 
prepares people for specific trades so that Vocational High 
students are expected to prefer practicing speaking rather than 
only understanding the theory.  
3. Vocational High students at SMK PP Assyafiiyah Kendal in the 
academic year of 2014/2015 still have difficulties in 
understanding expression of sympathy and feeling, especially in 
speaking. 
4. The appropriate method to enhance students’ speaking skill in 
expressing sympathy and feeling is Skits as a Reader’s Theatre 
Variation. It is one of the keys to find out the successful in 
teaching and learning.  
5 
C. Problem Statement     
 Based on the description of the research above, the researcher 
made statements of the problems. The problems that were discussed in 
this research can be stated as follows: 
1. How is the implementation of Skits as a Reader’s Theatre 
Variation to improve English as a Foreign Language (EFL) 
students’ oral proficiency in expressing sympathy and feeling at 
the first year of SMK PP Assyafiiyyah Kendal in the academic 
year of 2014/2015? 
2. Can Skits as a Reader’s Theatre Variation improve English as a 
Foreign Language (EFL) students’ oral proficiency in expressing 
sympathy and feeling at the first year of SMK PP Assyafiiyyah 
Kendal in the academic year of 2014/2015? 
3. How is the improvement of Skits as a Reader’s Theatre Variation 
to improve English as a Foreign Language (EFL) students’ oral 
proficiency in expressing sympathy and feeling at the first year of 
SMK PP Assyafiiyyah Kendal in the academic year of 
2014/2015?  
 
D. Research Objective 
1. To describe the implementation of Skits as a Reader’s Theatre 
Variation to improve English as a Foreign Language (EFL) 
students’ oral proficiency in expressing sympathy and feeling. 
2. To prove Skits as a Reader’s Theatre Variation can improve 
English as a Foreign Language (EFL) students’ oral proficiency 
in expressing sympathy and feeling. 
6 
3. To know the improvement of Skits as a Reader’s Theatre 
Variation to improve English as a Foreign Language (EFL) 
students’ oral proficiency in expressing sympathy and feeling. 
 
E. Pedagogical Significance 
 It is very important for us to know the advantages of the research. 
It is hoped that Skits as a Reader’s Theatre Variation is one of 
methods that can be used as an interesting way to teach oral 
proficiency. In addition, it can contribute to some benefits as follow: 
1. For students 
a. Using Skits as a Reader’s Theatre Variation to improve their 
oral proficiency.  
b. Students are able to increase their knowledge of language 
structure and language use, and the metalinguistic awareness. 
c. Students can be more confident to speak in their own 
abilities. 
d. Students can develop their own interpretations in the process 
of “re-creating” or interpreting a Reader’s Theatre script. 
e. Students can share their creativity with others. 
f. Students love the activity and are willing to persevere 
through the reading, writing, speaking and thinking skills that 
they incorporate.  
2. For teachers 
a. Teachers can use Skits as a Reader’s Theatre Variation to 
improve their students’ oral proficiency. 
7 
b. Teachers will get a new innovative technique in enhancing 
their teaching technique. Their technique with definitely 
affect the teaching process quality. In short, the teachers will 
help their students in achieving the best result.  
3. For the school 
 The result of this research can be used to improve English 
teaching and learning process.   
4. For researcher 
 The researcher can use this learning technique to improve his 
skill in teaching speaking through Skits as a Reader’s Theatre 
Variation. 
5. For readers 
 The researcher hopes that this research can give more information 
and contribute the knowledge.  
 
F. Problem Scope 
 Research should be limited in its scope, so that the problem being 
examined is not too wide and the research is effective. To limit the 
scope of the discussion and to analyze the problem, the researcher 
limited the research in students’ oral proficiency in expressing 
sympathy and feeling through Skits as a Reader’s Theatre Variation. It 
meant that he analyzed only in students’ oral proficiency in expressing 
sympathy and feeling. This research was applied only to the tenth 
grade students of SMK PP Assyafiiyah Kendal in the academic year 
of 2014/2015.  
 
8 
G. Term Definition  
 Definition of term is needed to avoid different explanation from 
different point of the readers. The researcher defines some terms 
according to her point of view. It will avoid misunderstanding that can 
drive us to ambiguous meaning.  
1. Skits 
 A short comedy sketch or piece of humorous writing, 
especially a parody. It has synonyms, they are comedy sketch, 
comedy act, parody, pastiche, burlesque, satire, informal spoof, 
takeoff, and sendup.
3
 
A short piece of humorous writing or a performance that 
makes fun of something by copying them.
4
  
4. Reader’s Theatre 
 Reader’s theatre is an activity in which students are asked to 
adapt text and act it out orally in the form of a play.
5
 In reader’s 
theatre, individuals read from literary works, most often without 
costumes, sets, or letting their voices convey the emotion and 
situations of the various characters.
6
 
                                                 
3
Retrieved at 21.25 on December 30th, 2013 from 
https://www.google.com/?gws_rd=ssl#q=definition+skits 
4
AS, Hornby, Oxford Advanced Learner’s Dictionary of Current 
English, (New York: Oxford University Press, 2010), p. 1393. 
5
Herrera G. S., Teaching Reading to English Language Learners, 
(Boston: Pearson Education, Inc., 2010), p. 178. 
6
E-book: Ion D., Readers Theatre: A different approach to English 
for struggling readers, (University of Stavanger: Faculty of Arts and 
Education, -), p. 2-3. 
9 
5. Improve 
 According to Longman dictionary Improve is to make 
something better, or to become better.
7
 
4. Proficiency 
The American Heritage Dictionary of the English Language 
(1978) defines proficient as “performing in a given art, skill or 
branch of knowledge with expert correctness and facility”. Implied 
in this definition, then, is the idea that proficiency refers to a 
somewhat idealized level of competence and performance, 
attainable by experts through extensive instruction.
8
 
5. Oral 
  According to Longman dictionary Oral is a spoken test, 
especially in a foreign language.
9
 Spoken rather than written.
10
 
6. English as a Foreign Language (EFL) 
English as a Foreign Language (EFL) described situations 
where students were learning English in order to use it with any 
other English speakers in the world – when the students might be 
tourists or business people. Students often studied EFL in their 
                                                 
7
Addison-Wesley Longman, Inc. Staff,  Longman Dictionary of 
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own country, or sometimes on short courses in Britain, the USA, 
Australia, Canada, Ireland, New Zealand, etc.
11
 
7. Expression of Sympathy and Feeling 
 Sympathy is the feeling of being sorry for showing that you 
understand and care about somebody’s problems.12 Feeling is 
something that you feel through the mind or through the senses.
13
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CHAPTER II 
SKITS AS A READER’S THEATRE VARIATION TO 
IMPROVE ENGLISH AS A FOREIGN LANGUAGE (EFL) 
STUDENTS’ ORAL PROFICIENCY IN EXPRESSING 
SYMPATHY AND FEELING 
 
In this chapter, the research discussed some theories related to the 
research. They are previous research, literature review, and 
hypothesis.  
A. Previous Research 
There are some researches conducted in English speaking 
teaching through Reader‟s Theatre Technique. Related to this 
research, the researcher chose some literatures about previous research 
which were relevant to the teaching using Reader‟s Theatre.  
1. Thesis under the title A Trial Study on Using Readers Theatre 
with EFL Junior High Students by Ying-Chin Chen and Shu-I 
Chang, National Chiayi University. In their research, they had a 
trial study on using Reader‟s Theatre (RT) with English as a 
Foreign Language (EFL) Junior High School students to find out 
how RT could be used with the students and how they reacted to 
this classroom technique. The research was using a Classroom 
Action Research to run their research. The researchers recruited 
ten Junior High Students to participated in an RT program that 
started on September, 2007 and ended on January, 2008. The 
result of the research was that the students were able to learn how 
12 
to cooperate among themselves and also found the enjoyment in 
the RT program.
1
 
Differences between their research and the researcher‟s are the 
level of teaching and the skill focuses on. They used Reader‟s 
Theatre for teaching English as a Foreign Language (EFL) Junior 
High students, while the researcher will use Reader‟s Theatre to 
teach English as a Foreign Language (EFL) for Vocational High 
students. In their research, they only concerned in learning how to 
cooperate among students and also how to conduct the Reader‟s 
Theatre (RT) class to be fun, while the skill focus of researcher‟s 
research was on oral proficiency that will be enhanced using Skits 
as a Reader‟s Theatre Variation. The similarities were, both their 
research and the researcher concern using Reader‟s Theatre to 
teach English as a Foreign Language (EFL) Students.   
2. The title is Teaching Prosody Through Readers Theatre by Ann 
Daly, Hamline University. The purpose of the research is to 
determine the effects of a comprehension-based Readers Theatre 
program on second-grade ELLs‟ use of prosody in oral reading. 
She used an Action Research method. Data was collected through 
observation and through the pre- and post testing of participants. 
Her research built the use of repeated reading in general, and 
Readers Theatre in particular, as a tool to improve oral reading 
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fluency.
2
 The result is that Readers Theatre was effective to 
improve the students‟ oral reading fluency in learning prosody.  
The differences between her researcher and the researcher‟s were 
teaching material and the skill focus. Her research used teaching 
prosody through Readers Theatre, while the researcher‟s used 
Skits as a Reader‟s Theatre variation to improve EFL Students‟ 
oral proficiency in expressing sympathy and feeling. Her research 
concerned on students‟ oral reading fluency, while the 
researcher‟s focused on oral proficiency. The similarities were, 
both her research and the researcher‟s used Reader‟s Theatre and 
also conducted a Classroom Action Research.  
3. The research is entitled The Effects of Reader’s Theater on 6th 
Grade Students’ Fluency, Comprehension, and Reading Attitude 
by Jennifer K. Sailer, a Thesis (M.Ed), Wichita State University, 
College of Education, Department of Curriculum and Instruction. 
The objective of the researches designed to examine the effects of 
Reader‟s Theater on sixth grade students‟ fluency, 
comprehension, and reading attitude. It is also designed to 
measure the interrelatedness of all of those aspects.
3
 The result is 
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2013. 
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that Reader‟s Theatre influenced 6th Grade students‟ fluency, 
comprehension, and reading attitude.  
The differences of her research and the researcher‟s were the level 
of teaching and the skill focus. Her research used Reader‟s 
Theatre on 6
th
 grade students, while the researcher‟s implemented 
Reader‟s Theatre for the first year of English as a Foreign 
Language (EFL) Vocational High students. The skill focus of her 
research was reading attitude, but the researcher concerned on oral 
proficiency. The similarity was, both her research and the 
researcher‟s used Reader‟s Theatre in English teaching and 
learning.  
 
B. Literature Review 
In this chapter, the researcher discussed some related topics in 
order to build comprehension frame of thinking of this research . The 
related topics to be discussed are: 
1. Teaching Strategy of English as a Foreign Language 
a. Definition of Teaching 
Teaching includes all the activities of providing 
education to other. The person who provides education is 
called teacher. The teacher uses different method for giving 
best knowledge to his/her students. S/he tries her/his best to 
make students understand. Her/His duty is to encourage 
students to learn the subjects. Teaching means interaction of 
teacher and students. They participate for their mutual 
benefits. Both have their own objective and target is to 
15 
achieve them. Many great teachers of world define teaching 
in different way, but we can say that teaching is just to train 
the students so that they can stand on their own foot in 
society. 
In teaching, there are three main aspects comes in our 
front, namely Teacher, Students, and Education, while the 
nature and characteristics of teaching, are: The main 
character of teaching is to provide guidance and training; 
Teaching is interaction between teacher and students; 
Teaching is an art to give knowledge to students with 
effective way; Teaching is a science to educate fact and 
causes of different topics of different subjects; Teaching is 
continues process; Teacher can teach effectively, if he has 
full confidence on the subject; Teaching encourages students 
to learn more and more; Teaching is formal as well as 
informal; Teaching is communication of information to 
students. In teaching, teacher imparts information in 
interesting way so that students can easily understand the 
information; and Teaching is tool to help student to adjust 
himself in society and its environment.
4
 
Referring Skits as a Reader‟s Theatre Variation, it will 
enable students to take part in speaking class actively. 
Students are encouraged by teacher to be confident in 
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Retrieved at 13.55 on December, 30
th
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conveying their own idea with others without demanding of 
the teacher‟s instructions. The researcher believes that Skits 
as a Reader‟s Theatre Variation is one of excellent tools to 
measure students‟ ability in speaking.  
b. Definition of English as a Foreign Language 
English as a Foreign Language (EFL) described 
situations where students were learning English in order to 
use it with any other English speakers in the world – when 
the students might be tourists or business people. Students 
often studied EFL in their own country, or sometimes on 
short courses in Britain, the USA, Australia, Canada, 
Ireland, New Zealand, etc.
5
 
In a Vocational High School, students are prepared to 
capable of their own business field based on the department. 
In this research, the researcher tries to build the students‟ 
proficiency in speaking since speaking is the important thing 
to communicate and share idea with others.  
Teaching English as a Foreign Language (TEFL), 
which is also known as Teaching English to Speakers of 
Other Languages (TESOL) or English Language Teaching 
(ELT), involves the process of teaching the English language 
                                                 
5
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to students whose first language is not English.
6
 The 
participants of this research use English as a foreign 
language which is not used to communicate in daily life.  
The research classifies the participants belong to the 
young learners who understand and speak conversational 
and academic English with decreasing hesitancy and 
difficulty and allow them to demonstrate academic 
knowledge in content areas with assistance. Skits as a 
Reader‟s Theatre Variation is expected to be able to invite 
the students‟ activeness in speaking class in order to become 
interesting and fun learning.  
c. Definition of Vocational Education 
Vocational education is the provision of materials, 
activities and teaching that is designed to prepare people to 
function, at a specified level, in specific roles in the context 
of (usually) paid employment. Using a term of vocational 
education to mean the orchestration of strategies and 
structures so that learning leads to its desired outcomes. 
Vocational education is concerned with courses, timetables, 
syllabuses, qualifications and so on. Vocational education 
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concerns the development of practical competence within, or 
for, a defined work “domain”.7 
In this research, the researcher will take Tenth Grade of 
Vocational High students as the sample of the research. As 
Vocational High students, beside mastering the theories, 
they also must be able to implement the theories well. In 
learning English, the theories may include when students 
learn grammatical structures. Students consider the 
sentences according to the appropriate tenses. Unfortunately, 
most of teachers do not count heavily on the aim of learning 
English, that is students must be able to communicate well in 
English. Consequently, students cannot speak up 
independently and confidently since they tend too often 
considering and thinking the correct structures first.  
By providing Skits as a Reader‟s Theatre Variation, 
they are as Vocational High students are hope in order to be 
easier to implement the theories in speaking. The speaking 
theories in this research include expression of sympathy and 
feeling.  
Vocational education as education for working and as 
training for working. If seen as training, vocational 
education could simply be removed from the institution of 
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education altogether, and the job of training given to 
employers. Vocational education thus includes training for 
work but is more than just training.
8
 Vocational education 
(education based on occupation or employment) (also known 
as vocational education and training or VET) is education 
that prepares people for specific trades, crafts and careers at 
various levels from a trade, a craft, technician, or a 
professional position in engineering, accountancy, nursing, 
medicine, architecture, pharmacy, law etc. Craft vocations 
are usually based on manual or practical activities, 
traditionally non-academic, related to a specific trade, 
occupation, or vocation. It is sometimes referred to as 
technical education as the trainee directly develops expertise 
in a particular group of techniques.
9
 
There are two specific careers in the Vocational High 
School where will become the setting of the researcher‟s 
research. They are Clothing Boutique (Busana Butik) and 
Motorcycle Engineering (Teknik Sepeda Motor). Therefore, 
the researcher is strongly sure that learning speaking in 
focusing on expressing sympathy and feeling is appropriate 
for them, because the material is also included in the 
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syllabus. In another hand, the researcher agrees that every 
human always express their feeling of something every day.  
d. Language Learning Strategy 
The concept of “strategy” is a somewhat fuzzy one as it 
is not easy to tie down. A strategy consisted of mental or 
behavioral activity related to some specific stage in the 
overall process of language acquisition or language use.
10
 
The best approaches to define learning strategies are to try to 
list their main characteristics. The characterizes how the 
term “strategies” has been used, are: Strategies refer to both 
general approaches and specific actions or techniques used 
to learn an L2; Strategies are problem-oriented-the learner 
deploys a strategy to overcome some particular learning 
problem; Learners are generally aware of the strategies they 
use and can identify what they consist of if they are asked to 
pay attention to what they are doing/thinking; Strategies 
involve linguistic behaviour (such as requesting the name of 
an object) and non-linguistic (such as pointing at an object 
so as to be told its name).
11
 
Learning strategies clearly involve internal mental 
actions, but they may also involve physical actions as well. 
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The claims made in the literature involve potential 
improvements in language learning related to the selection 
of information from the input and the organization and 
integration of it in terms of learner systems.
12
 
Skits as a Reader‟s Theatre Variation is appropriate to 
implement as a learning strategy. It involves physical actions 
to demonstrate and also may overcome some particular 
learning problem, especially in oral proficiency. For 
instance, students will learn by doing. 
 
2. Reader’s Theatre Variation 
a. Definition of Reader’s Theatre 
Reader‟s theatre is an activity in which students are 
asked to adapt text and act it out orally in the form of a play. 
Criteria for such a rubric might include interpretation of text, 
expression, fluidity of reading, and communication of 
meaning.
13
  
In this research, the implementation of reader‟s theatre 
was varied, that was a skits. The researcher underlined that 
interpretation of text included the content of the script. 
Expression referred to stage act/performance.  Since this 
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research observed in improving oral proficiency, so that the 
fluidity of reading was replaced by fluidity of speaking and 
communication of meaning referred to the pronunciation. 
 Reader‟s theatre frequently defined as “theatre of the 
mind” or minimal theatre, is, to quote Aaron Shepard a 
convenient and effective means to present literary works in 
dramatic forms. In reader‟s theatre, individuals read from 
literary works, most often without costumes, sets, or letting 
their voices convey the emotion and situations of the various 
characters.  
Reader‟s Theatre always involves a group reading aloud 
a text from visible scripts with an authentic communicative 
purpose. The emphasis is on the oral reading of the text, the 
print coming alive through reading speed, intonation and 
stress. Reader‟s Theatre is a holistic method that integrates 
reading, speaking, listening and thinking. It is especially 
useful for struggling readers as it provides them with a 
meaningful context to enhance their skills, interest and 
confidence. 
A wide range of texts can be used for Readers Theatre 
purposes. These maybe fictional texts, such as narratives, 
short stories, folk tales, myths and extracts from novels, or 
non-fiction texts, such as biographies and autobiographies, 
23 
diaries, speeches, letters, newspaper articles and historical 
documents.
14
 
Reader‟s Theatre is as an oral presentation of drama, 
prose or poetry by two or more readers. It is a form of 
dramatic reading in which a play, narrative or a dramatic 
piece of work is performed for an audience. The „actors‟ first 
read a story and then transform it into a script involving 
several characters.
15
  
Researcher agrees that Reader‟s Theatre has five basic 
characteristics as described in detail by Ng (2003). There are 
selective and limited use of scenery and costumes, voices, 
retrained gestures and facial expressions project the mood¸ a 
narrator usually describes the setting, action, character or 
mood, each actor uses a physical script, effort is made to 
develop a close relationship between the performer and 
audience.
16
 
As Vocational High students, they tend to move and 
need more practices in learning. Including when they are 
learning English. Students ought to practice their theory into 
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spoken language. This case, it is needed a treatment to 
stimulus them to speak out and act out. The researcher will 
provide a Reader‟s Theatre to become an interesting learning 
to enhance Vocational High students‟ oral proficiency.   
b. Variation on Reader’s Theatre 
Shepard (2004) distinguishes between two main models 
of Reader‟s Theatre. Firstly, in the „traditional model‟, 
readers have relatively fixed positions, for example sitting or 
standing in a row or semi-circle. The text is divided between 
the readers so that, for example, each reader in a group reads 
the part of a character in a story. Alternatively, the reading 
may be divided between narrators providing background 
information, and characters reading dialogues. Another 
alternative is for the text to be divided randomly among the 
readers irrespective of whether it is narrative or character 
dialogue. Secondly, in the „developed model‟, in contrast, 
several or all of the readers are mobile. In Shepard‟s own 
adaptation of Reader‟s Theatre those reading the roles of 
characters are mobile, while the narrators are stationary, for 
example four narrators, one in each corner of a room. 
If students are totally unfamiliar with Reader‟s Theatre, 
the teacher normally introduces the concept to them, informs 
them of what kind of script they will be working with and 
25 
how long the process will take. The next step is to assign 
roles.
17
 
In this research, the researcher will implement a 
traditional model, because it is simple and suitable for the 
research subjects.  They were in the transition level to learn 
English orally.  
c. Key Components of Reader’s Theatre 
1) Scripted Reading 
Unlike conventional theatre or drama, Reader‟s 
Theatre is an uncomplicated classroom activity because it 
does not require full costumes, stage sets and 
memorization of scripts. To implement Reader‟s Theatre 
in the classroom, students first read a story, and then 
transform the story into a script through negotiations with 
other group members. The students then rehearse their 
scripts by reading aloud their lines, paying attention to 
the way they articulate the words in the script, varying 
their tone and projecting their voice. They finally perform 
for an audience by reading aloud from their hand-held 
scripts. Reader‟s Theatre is particularly important in 
developing reading and oral skills. Scripted dialogues 
provide English as a Foreign Language (EFL) students 
with the opportunity to express their thoughts and ideas 
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(Adams, 2003). In addition, scripted dialogues have often 
been used in the language classroom to enable students to 
acquire the vocabulary, idioms, grammar and syntax of 
English speech (Berlinger, 2000). As they involve all 
aspects of language use, scripts that are rehearsed in class 
can offer students an authentic communicative context to 
practice spoken English.
18
 
In this research, Skits as a Reader‟s Theatre 
Variation will enable students to bring the script in their 
performance, but they must not too depend on the script. 
Students could express broader and wider idea based on 
their interpretations.  
2) Dramatic Reading  
The use of drama, in the traditional sense, promotes 
„talk‟ in the classroom, Jordan and Harrell (2000) 
recognized Reader‟s Theatre as an effective drama 
activity for providing authentic speech practice.
19
 
In this research, the researcher will design his 
research in the hopes of understanding the students‟ 
experiences may have with Reader‟s Theatre and to help 
them improve oral proficiency. Skits as a Reader‟s 
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Theatre Variation will guarantee the students to more 
active in speaking class. Through this technique, the 
students may act out to balance with the story script. It 
also can build the students‟ confidence.  
3) Interpretive Reading 
Reader‟s Theatre is important for learners to be able 
to interpret and respond appropriately to nonverbal clues 
such as the speaker‟s facial expressions and the speaker‟s 
tone of voice. Sloyer (1982) viewed Reader‟s Theatre as 
a specific interpretative reading activity.  
Reader‟s Theatre is a strategy that show cases the 
power of language. It is an interpretive reading activity in 
which readers bring characters, story, and even content 
area or textbook material to life through their voice, 
actions, and words.  
Reader‟s Theatre provides an oral interpretation of 
literature, becoming an integrated language event in the 
classroom. Students may adapt and present self-selected 
material. A story, poem, scene from a play, song, or even 
material from a textbook, newspaper, historical 
document, or biography can provide ingredients for a 
script. Reader‟s Theatre makes a unique contribution to 
the language arts through its integration of thinking, 
28 
reading, writing, speaking, listening, and viewing 
experiences.
20
 
Based on the explanation above, the researcher 
agrees with the differences between Staged Drama and 
Reader‟s Theatre as described by Toni Buzzeo in the 
table below:
21
 
STAGED DRAMA READER‟S THEATRE 
Formal and complex Informal and simple 
Memorized script 
Script interpretively read 
aloud 
Emphasis on staged 
action and stage 
movement 
Emphasis on spoken words 
and gestures 
Scenery, costumes, and 
props 
Exists in minds of audience 
only 
 
d. Procedure  
Reader‟s Theatre is an oral presentation of two or more 
readers. It was originally developed as a mean to present 
literary in dramatic form. There are four basic steps in 
Reader‟s Theatre, namely, reader must read aloud a story 
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first, make selective and analytical choices in transforming 
the story into a script through social negotiation, formulate, 
practice and refine their representations, finally perform for 
an audience, reading aloud from hand-held scripts.
22
 
Through this research, the researcher will consider the 
procedure that will adopt from the theories of Tony and 
Patrick. Students will enable to arrange the script from a 
theme of expressing sympathy and feeling as their Reader‟s 
Theatre performance. These maybe fictional texts, such as 
narratives, short stories, folk tales, myths and extracts from 
novels, or non-fiction texts, such as biographies and 
autobiographies, diaries, speeches, letters, newspaper articles 
and historical documents. Students may bring their hand-
held scripts, but they must not totally read it in their 
performance. Meanwhile, they are able to develop the scripts 
through their creativity.  
In this case, students should speak loudly when they are 
performing. In addition, when students are making their 
scripts, they have to combine the script by adding skits into 
it. It will be more fun and attractive learning so that Skits as 
a Reader‟s Theatre Variation will provide advantages 
English as a Foreign Language (EFL) students as it was 
emphasized by Separd A (1996), Reader‟s Theatre will 
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benefit English as a Foreign Language (EFL) students 
because it has the key features, they are no full costume is 
needed, no full stage sets, and narration provides the 
framework for dramatic action.
23
 
 
3. Oral Proficiency  
a. Definition of Proficiency 
The American Heritage Dictionary of the English 
Language (1978) defines proficient as “performing in a 
given art, skill or branch of knowledge with expert 
correctness and facility”. Implied in this definition, then, is 
the idea that proficiency refers to a somewhat idealized level 
of competence and performance, attainable by experts 
through extensive instruction.
24
 
Through Skits as a Reader‟s Theatre Variation, students 
will be expected to be able to use their capability in speaking 
so that they will master English both written and spoken 
language.  
The definitions of the five limited-English language 
proficiency levels, as well as Level 6, one of two fully-
English language proficiency levels, are from PI 13.08 (3) 
(1) - (6), Wisconsin Administrative Rule. Level 7, the other 
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fully-English language proficiency level, is used for 
purposes of state reporting/state testing. 
Level 1: Beginning/Preproduction [WIDA level = 
Entering]. It means a pupil shall be classified level 1 if the 
pupil does not understand or speak English with the 
exception of a few isolated words or expressions. Level 2: 
Beginning/Production [WIDA level = Beginning] that a 
pupil shall be classified level 2 if all of the following criteria 
are met: (a) The pupil understands and speaks conversational 
and academic English with hesitancy and difficulty, (b) The 
pupil understands parts of lessons and simple directions, (c) 
The pupil is at a pre-emergent or emergent level of reading 
and writing in English, significantly below grade level. 
Level 3: Intermediate [WIDA level = Developing] means a 
pupil shall be classified level 3 if all of the following criteria 
are met: (a) The pupil understands and speaks conversational 
and academic English with decreasing hesitancy and 
difficulty, (b) The pupil is post-emergent, developing 
reading comprehension and writing skills in English, (c) The 
pupil‟s English literacy skills allow the student to 
demonstrate academic knowledge in content areas with 
assistance. Level 4: Advanced Intermediate [WIDA level = 
Expanding] which is a pupil shall be classified level 4 if all 
of the following criteria are met: (a) The pupil understands 
and speaks conversational English without apparent 
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difficulty, but understands and speaks academic English 
with some hesitancy, (b) The pupil continues to acquire 
reading and writing skills in content are as needed to achieve 
grade level expectations with assistance. Level 5: Advanced 
[WIDA level = Bridging]. It means a pupil shall be classified 
level 5 if all of the following criteria are met: (a) The pupil 
understands and speaks conversational and academic 
English well, (b) The pupil is near proficient in reading, 
writing, and content area skills needed to meet grade level 
expectations, (c) The pupil requires occasional support. 
Level 6: Formerly Limited-English Proficient/Now Fully-
English Proficient. It is a pupil shall be classified level 6 if 
all of the following criteria are met: (a) The pupil was 
formerly limited-English proficient and is now fully English 
proficient, (b) The pupil reads, writes, speaks and 
comprehends English within academic classroom settings. 
Level 7: Fully-English Proficient/Never Limited-English 
Proficient. The student was never classified as limited-
English proficient and does not fit the definition of a limited-
English proficient student outlined in either state of federal 
law.
25
 
In this research, the researcher classifies the students 
belong to the level 3 who are as the intermediate learners.  
 
                                                 
25
E-book: Wisconsin, English Language Proficiency Levels, p. 1. 
33 
b. Expression of Sympathy  
1) If you want to respond to good news, you can use these 
expressions, they are oh is it true?, oh really?, how 
nice!, how exciting!, how wonderful!, I’m pleased to 
hear that, I’m (very) glad to hear that, and nice to hear 
that. 
2) If you want to respond to bad news, you can use these 
expressions, they are I’m sorry to hear that, how awful!, 
that’s too bad, sorry to hear that, and how terrible! 
3) a) Accepting sympathy 
To accept the expression of sympathy, we may use 
these expressions. They are thank you, that’s very 
kind of you, it is a pity, isn’t it?, oh, well, such is life, 
So it goes. I guess, and better luck next time,  
b) Rejecting sympathy 
These expressions show us how to reject sympathy. 
They are don’t tell sorry for me, don’t give me your 
sympathy, oh leave me alone, I don’t want your pity, 
and I don’t need your sympathy26 
 These expressions may help students to express their 
sympathy. Practicing spoken English through Skits as a 
Reader‟s Theatre Variation is the most interesting way to be 
                                                 
26
Kharisma, Pegangan Guru Bahasa Inggris untuk SMK, (CV. 
HaKa MJ, 2013), p. 69. 
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implemented, especially for Vocational High students who 
they mostly need to practices than theories.  
c. Expression of Feeling 
1) Adjectives for Expressing Feelings, they are sad, happy, 
nervous, crazy, thankful, excellent, hopeless, glad, 
terrible, anxious, wonderful, and angry.  
2) Adjective for Expressing Feeling with –ing and –ed27 
Adjective Ending in –
ing 
Adjective Ending in –ed 
Boring Bored 
Exciting Excited 
Confusing Confused 
Amazing Amazed 
Shocking Shocked 
 
3) Grammar 
a)  Subject To Be Adjective of Feeling 
 I am/was glad 
 She, He, It is/was excellent 
 You, They, We are/were wonderful 
b)  Subject Verb Adjective of Feeling 
 I Look shocked 
 She, He, It seems ill 
 You, They, We sound exciting 
                                                 
27
Kharisma, Pegangan Guru Bahasa Inggris untuk SMK, p. 69 and 
p.72.  
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Based on the explanation above, the researcher refers the 
theoretical framework from Aaron Shepard that individuals have 
to read from literary works, most often without costumes, sets, or 
letting their voices convey the emotion and situations of the 
various characters which is divided by him into two main models, 
they are traditional model and developed model. The researcher 
implements the developed model. It enables students to improve 
their chosen-topic. They are allowed to develop the real main core 
of their story based on their experiences into a hand-held script, 
but they may not absolutely perform depend on the text. 
  
C. Hypothesis 
Based on the theory above, the researcher proposed the 
hypothesis of this Classroom Action Research which can be stated 
that Skits as a Reader‟s Theatre Variation can improve English as 
a Foreign Language (EFL) students‟ oral proficiency in 
expressing sympathy and feeling. 
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CHAPTER III 
RESEARCH METHOD 
 
 This research is a classroom action research that used observation 
data on the process of teaching learning in the classroom. Those data 
analyzed through some steps in the cycles. Method is an important 
factor in the research, the important steps had to be formulated to 
support the research, while the methods of this research consist of: 
A. Research Subject 
The subject of this research was the tenth grade students in 
the class of Clothing Boutique (Busana Butik) at SMK PP 
Assyafiiyah Kendal in the academic year 2014/2015. There were 
two departments in the school while in the academic year 
2014/2015, there were two classes. They were Motorcycle 
Engineering (Teknik Sepeda Motor) and Clothing Boutique 
(Busana Butik). The researcher used the class of Clothing 
Boutique (Busana Butik) at SMK PP Assyafiiyah Kendal in the 
academic year 2014/2015 as the sampel in this research that 
consisted of sixteen female students.  
 
B. Research Setting 
In this research, a classroom action research was conducted 
at SMK PP Assyafiiyah Kendal located at Desa Sidorejo RT 02 
RW 03 Brangsong Kendal 51371. The researcher chose this 
Vocational High School because the school belongs to a new 
school in Kendal. The academic year was started from 
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2012/2013. There was no a researcher conducted any research yet 
in this school, while the students were faced the limited facilities 
in learning and do need an interesting way to learn English 
especially in improving their oral proficiency. In addition, the 
researcher determined this setting because the location was not 
far for the researcher lived. Conducting the research in this 
setting was a good idea because it was appropriate with the 
program of teaching and learning process in SMK PP Assyafiiyah 
Kendal that was designed based on the religious programs to the 
students. It was also proper with the implementation of 
curriculum 2013 that was designed to improve students’ moral 
values that benefit in society and in humanity.  
 
C. Research Focus 
The research focus was an object that was explored in a 
research activity. The research focuses of this classroom action 
research were: 
1. The focus of students can be seen from students’ activity in 
teaching learning process that involved: 
a. Students’ activities doing learning process; 
b. Students’ oral proficiency in expressing sympathy and 
feeling  which was indicated by students’ 
achievement. 
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2. Teacher 
Focus on the teacher was the way of teacher in constructing 
teaching learning condition using skits as a reader’s theatre 
variation: motivate students, present the lesson, and gives 
questions to the students. 
3. Teaching learning process 
Teaching learning process was focused on the improvement of 
students’ ability toward using skits as a reader’s theatre 
variation to improve students’ oral proficiency in expressing 
sympathy and feeling. 
 
D. Research Design 
This research was a classroom action research at tenth 
grade students of SMK PP Assyafiiyah Kendal in the Academic 
Year of 2014/2015. It used a descriptive quantitative research that 
focused on the improvement of students’ oral proficiency in 
expressing sympathy and feeling by using Skits as a Reader’s 
Theatre Variation.  
The major focus of action research was on concrete and 
practical issues of immediate concern to particular social groups 
or communicates. Because of its practical nature and focus on 
immediate concerns, it held particular appeal for classroom 
teachers and a promising direction for the building of theories 
related to teaching and learning. It required systematic data 
collection and analysis, and therefore it differed significantly  
from the more intuitive introspection and reflection that might be 
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part of professional development programmes. An action 
research is highly flexible research process, it can also respond 
rapidly to emerging political, social and educational questions as 
they impact on practice.
1
 
A classroom action research is regularly done to improve a 
learning process. With this research, the teacher will know his or 
her weakness in teaching their students. They will know the 
effective methods in teaching. 
There were four components in conducting a classroom 
action research. It consists of planning, action, observation, and 
reflection. Each step will conclude based on the previous one and 
the next one. It means that the activities in the classroom action 
research will based on planning, acting, observing, and reflecting 
the activities in each cycle.
2
 The researcher adopted from this 
theory which before doing the cycles, the initial observation was 
done first the followed by cycles.  
1. Initial Observation 
The initial observation that was done by the researcher were: 
a. Collecting data related to count of the students, names of 
the students, and students’ marks. 
b. Interviewing with the English teacher. 
                                                 
1
Anne B., Collaborative Action Research for English Language 
Teachers, (UK: Cambridge University Press, 2005), p. 24-25.  
2
Suhartini A., Penelitian Tindakan Kelas, (Jakarta: PT. Bumi 
Aksara, 2008), p.75-80. 
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c. Identify the problem 
Based on the interview with English teacher can be 
identified the problem in English teaching learning 
process especially in expressing sympathy and feeling. 
The problem were: less students’ ability in speaking and 
the low of students’ comprehension in expressing 
sympathy and feeling because of using uninteresting 
method (teacher centered method).  
2. Action Plan 
There were three cycles in this research. Each cycle consists 
of four steps. They are planning, action, observation, and 
reflection. Those steps are explained as followed:  
a. Planning 
Planning a classroom action research by focusing 
on who, what, when, where, and how the action will be 
done. This step arranged the plan of action that involved: 
arranging the lesson plans, teaching material and 
evaluation. This research was collaborative research 
which was the action was done by the teacher and the 
researcher was as observer. In making a plan, the teacher 
and the researcher worked together to decide teaching 
material.  
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b. Action 
The planning strategy is applied in teaching and 
learning process. In this step, the use of skits as a reader’s 
theatre variation was applied in teaching expression of 
sympathy and feeling to improve students’ oral 
proficiency. The teacher taught the material that had been 
made with the researcher before.  
c. Observation 
Observation was the next step to monitor and watch 
closely teaching and learning process and collect the data 
from result of action. The researcher prepared the 
observation paper to know class condition when the 
action done, then the researcher and the collaborator 
(English teacher for tenth grade) discussed about the 
result of observation, what the problem were faced when 
teaching and learning process and looked for good 
solution to solve the problem. In this phase, the 
researcher observed and took notes during teaching and 
learning process.  
d. Reflection 
Reflection means to analyze the result based on the 
data that was collected to determine the next action in the 
next cycle. In this phase, the researcher observed the 
activity that results any process, the progress happened, 
and also about the positive and negative sides.   
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A cyclical process involving stages of classroom 
action research was followed by action. This theory was 
implemented in the research. It was illustrated below
3
: 
 
  
Cycle 1 
 
 
 
 
 
 
 
Cycle 2 
 
 
 
 
 
 
 
 
Figure 1 Cyclical Process of Action Research 
 
E. Research Procedure 
This research is a Classroom Action Research conducted in 
three meetings. It consisted of a pre-cycle and two cycles. The 
research procedures as follows: 
 
                                                 
3
Suharsimi, A. et. all., Penelitian Tindakan Kelas, (Jakarta: PT. 
Bumi Aksara, 2011), p. 74.  
Set of 
the 
problem 
Planning 
1 
 
Action 1 
 
Observation 
1 
 
Reflection 
1 
 New 
problem 
from 
reflection 
1  
Planning 
2 
 
Action 2 
 
Observation 
2 
 
Reflection 
2 
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1. Pre-cycle 
In pre-cycle, the teacher taught expression of sympathy 
and feeling using one way method to the students. Skits were 
not used in pre-cycle. After the activity finished, the teacher 
gave comprehension test. The test was a dialogue that used 
expression of sympathy and feeling. The dialogue was 
provided by the teacher in order to be performed by the 
students in front of the class in pair. The test was used to 
know the students’ oral proficiency in expressing sympathy 
and feeling.  
After the researcher got the data from the test, then he 
interviewed the students to know the problems faced by them 
in improving their oral proficiency in expressing sympathy 
and feeling. The result was used to make a plan in cycle 1.  
2. Cycle 1 
a. Planning 
1) Arranging a lesson plan and preparing teaching 
material; 
2) Arranging observation scheme; 
3) Preparing test instruments (topic and assessing 
sheet) 
b. Action  
1) Teacher explained about skits as a reader’s 
theatre variation that will be used in every cycle 
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as a technique to improve students’ oral 
proficiency in expressing sympathy and feeling; 
2) Teacher explained about expression of sympathy, 
the ways how to respond to good news, the ways 
how to respond to bad news, accepting sympathy 
and rejecting sympathy; 
3) Teacher explained about expression of feeling, 
forming adjectives with –ing and –ed, forming 
phrases in expressing feeling using to be and 
linking sound. 
4) Teacher divided students into four groups.  
5) Teacher told students using skits as a reader’s 
theatre variation that students might choose a 
topic and a skit by their selves as their story of 
reader’s theatre variation.  
6) Teacher told students that they may bring their 
hand-held scripts, but they must not totally read it 
in their performance. Meanwhile, they were 
enable to develop the scripts through their 
creativity. In this case, students should speak 
loudly when they are performing.  
7) After composing the script finished, teacher 
instructed to students to perform in front of the 
class with friends-group.  
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c. Observation 
In this step, the researcher was doing observation 
toward teaching learning process used observation 
scheme that has been made. 
d. The result of the observation then analyzed, and the 
result used to improve students’ oral proficiency in 
expressing sympathy and feeling.  
3. Cycle 2 
The second cycle was done based on the result of the 
reflection from the first cycle. If the students’ achievement 
have not met the satisfactory yet, so it was needed to conduct 
the next cycle.  
a. Planning 
1) Arranging a lesson plan; 
2) Preparing teaching material; 
3) Preparing observation scheme; 
4) Preparing test instrument. 
b. Action  
1) Teacher divided students into four groups as the 
same group previously; 
2) Teacher gave the chance to every group of 
students to make their new script using the topic 
of expressing sympathy and feeling; 
3) Teacher asked students to start composing their 
skits story; 
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4) Teacher asked students to make sure that the 
script using expression of sympathy and feeling 
although it only included an expression both of 
them; 
5) Teacher asked every group of students to 
consider the story which represent a skit; 
6) Teacher asked students in every group to take 
turns performing their story for the class.  
c. Observation  
Observing the teaching learning process focused on the 
students’ participation. 
d. Reflection 
The result of the observation then analyzed, and the 
result used to improve students’ speaking ability in 
expressing sympathy and feeling. 
 
F. Data Collection Technique 
1. Source of the Data 
This research was classroom action research which 
includes research field that was the data gained by field 
approach through several methods. The source of data was the 
subject where the data can be gotten in detailed, those data 
were the field data. They were: 
a. Data from the headmaster of SMK PP Assyafiiyah 
Kendal involves the history and the development of SMK 
PP Assyafiiyah Kendal; 
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b. Data from the teacher especially the English teacher of 
the tenth grade involves teaching learning process and 
students’ name; 
c. Data from the students involves: students’ achievement 
that was obtained from students’ score in the end of every 
cycle, data observation from students during teaching 
learning process took place, data from the questionnaire 
in the pre-test and in the post-test, and data from the 
picture and video documentations during the research.  
2. Data Collection Method 
To collect the data, the researcher used several methods. They 
were: 
a. Observation 
Observation is a mainstay of action research. It 
enables researchers to document and reflect 
systematically upon classroom interactions and events, as 
they actually occur rather than as we think they occur. 
The term observation is being used here in the sense of 
taking regular and conscious notice of classroom actions 
and occurrences which are particularly relevant to the 
issues or topics being investigated. It also refers to using 
procedures that ensure that the information collected 
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provides a sound basis for answering research questions 
and supporting the interpretations that are reached.
4
 
In observation stage, the researcher was helped by 
the English teacher for tenth grade in the class during the 
lesson from opening until closing. In addition, the 
researcher also observed what happened in the classroom 
and observed the effect of his teaching to improve 
students’ oral proficiency in expressing sympathy and 
feeling. Observation was carried out about three times; 
pre cycle, cycle 1, and II. The observation checklist 
which was used in this research was as follow
5
:  
Table 1 
Form of Observation Checklist: 
 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-
74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 Paying attention       
2 Being enthusiastic       
3 Asking questions       
4 
Responding to the 
questions 
      
5 
Making effort to 
solve problem 
      
                                                 
4
Anne B., Collaborative Action Research for English Language 
Teachers, p. 80.  
5
Durriyatun Nazikah, Using Flash Cards to Improve Young 
Learners’ Understanding on Concrete Nouns (A  with the first Graders 
Action Research of MI Raudla Tusshuban Tawanrejo Winong Pati in the 
Academic Year of 2008/2009, p. 55.  
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6 
Accomplishing 
task 
      
 Total Score       
 
b. Test 
 Test is giving questions or drills that used to 
measure the knowledge, intelligence, the ability from 
individual or group work.
6
 The researcher carried out 
the test in this research. Test could represent 
someone’s ability in using a language. It was used for 
measuring the students’ oral proficiency in English. It 
was focus on expressing sympathy and feeling. The 
test included into two types. The first type was 
implemented in pre-cycle. It was about performing 
the dialogue in pair that it contained expressions of 
sympathy and feeling. The second type was 
implemented in two cycles. It was the students skits’ 
performance in a group. Therefore, students were 
expected to become creative when they were given 
the chance to compose the script of the story using 
expression of sympathy and feeling. They became 
more enjoy and easier to understand the material. 
Finally, students knew how to pronounce English 
words correctly by directing and/ correcting from the 
                                                 
6
Suharsimi A., Prosedur Penelitian Suatu Pendekatan Praktik, p. 
150. 
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teacher. Students could use the expression of 
sympathy and feeling contextually and situationally, 
not conceptually. The teacher considered some 
aspects to test the students’ oral proficiency in 
expressing sympathy and feeling based on the analytic 
oral language scoring rubric below
7
: 
Table 2 
Analytic Oral Language Scoring Rubric 
Focus/ 
Rating 
1 2 3 4 5 6 
Speaking Begins 
to name 
concrete 
objects 
Begins to 
communicat
e personal 
and survival 
needs 
Begins to 
initiate 
conservation; 
retells a story 
or experience; 
asks and 
responds to 
simple 
questions  
Initiates and 
sustains a 
conversation 
with 
descriptors 
and details; 
exhibits self-
confidence in 
social 
situations; 
begins to 
communicate  
in classroom 
settings 
Speaks in 
social and 
classroom 
settings with 
sustained and 
connected 
discourse; 
any errors do 
not interfere 
with meaning 
Communicates 
competently in 
social and 
classroom 
settings 
Fluency Repeats 
words 
and 
phrases 
Speaks in 
single-word 
utterances 
and short 
patterns 
Speaks 
hesitantly 
because of 
rephrasing and 
searching for 
words 
Speaks with 
occasional 
hesitation 
Speaks with 
native 
fluency; any 
hesitations do 
not interfere 
with 
communicati
Speaks fluently 
                                                 
7J. Michael O’Malley and Lorraine Valdez Pierce, Authentic 
Assessment for English Language Learners Practical Approaches for 
Teachers, (USA: Addison-Wesley Publishing Company, Inc, 1996), p. 68.   
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on 
Structure   Uses 
predominantly 
present tense 
verbs; 
demonstrates 
errors of 
omission 
(leaves words 
out, word 
endings off) 
Uses some 
complex 
sentences; 
applies rules 
of grammar 
but lacks 
control of 
irregular 
forms 
(e.g., runned, 
mans, not 
never, more 
higher) 
Uses a 
variety of 
structures 
with 
occasional 
grammatical 
errors 
Masters a 
variety of 
grammatical 
structures 
 
 
 
 
 
 
 
 
Vocabulary  Uses 
functional 
vocabulary 
Uses limited 
vocabulary 
Uses 
adequate 
vocabulary; 
some word 
usage 
irregularities 
Uses varied 
vocabulary 
Uses extensive 
vocabulary but 
may lag behind 
native-
speaking peers 
Listening Underst
ands 
little or 
no 
English 
Understands 
words and 
phrases, 
requires 
repetition 
Understands 
simple 
sentences in 
sustained 
conversation; 
requires 
repetition 
Understands 
classroom 
discussions 
with 
repetition, 
rephrasing, 
and 
clarification 
Understands 
most spoken 
language, 
including 
classroom 
discussion 
Understands 
classroom 
discussion 
without 
difficulty 
 
G. Technique of Analyzing Data 
This research used descriptive statistical analysis to find 
out the improvement of students’ oral proficiency in expressing 
sympathy and feeling. The steps were:  
1. Method of Analyzing Observation Checklist 
The analysis of method was used to support the 
research at the school to get the purpose of the research, 
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which was improving students’ oral proficiency in expressing 
sympathy and feeling. The data was gotten from the research; 
it consisted of observing, test or documenting which was 
collected to describe the condition of improvement to get 
students’ achievement in appropriate with the indicator of 
studying every cycle and to describe the achievement of 
teaching speaking in expressing sympathy and feeling by 
using skits as a reader’s theatre variation.  
In this observation, the researcher observed five aspects 
with criterion of scoring from the observation checklist such 
as below:
8
 
 
T
h
e
 observation was analyzed by using the following formula:  
 Score = x 100% 
2. Method of Analyzing Test  
 When the researcher did treatments using skits as a 
reader’s theatre variation, the researcher determined the 
                                                 
8Umiyatul A., “Using Scrabble Game to Improve Students’ Mastery 
of English Verb (A Classroom Action Research with the Fourth Grade 
Students of SD Al Azhar 25 Semarang in the Academic Year of 2009/2010)”, 
Final Project (Semarang: Bachelor Degree Program IAIN Walisongo 
Semarang), p. 50. 
Criterion Score Percentage 
Poor 1 (0-49%) 
Less 2 (50-74%) 
Fair 3 (75-84%) 
Good 4 (85-94%) 
Excellent 5 (95-100%) 
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test results that were measured by using the formula as 
follows: 
a. Measuring Score of Pre-cycle, Two cycles 
 Performing dialogue and skits as a reader’s theatre 
variation using analytic oral language scoring rubric. In 
this research, the researcher implemented the analytic 
scoring to measure the students’ oral proficiency in 
expressing sympathy and feeling.   This analysis 
technique was purposed to find out how the 
improvement of using skits as a reader’s theatre 
variation on students’ oral proficiency in expressing 
sympathy and feeling. In this research, the researcher 
counted the data that used to decide the achievement of 
students’ oral proficiency because from this technique, 
it was already known the result of the research was 
different in every cycle or not, was significant or not. 
Finally, the students were expected to be able to 
increase their oral proficiency in expressing sympathy 
and feeling using skits as a reader’s theatre.  
 
H. Achievement Indicator 
 The students’ success and failure in doing the planned 
activities were assessed by referring to the improvement of 
students’ oral proficiency on using skits as a reader’s theatre 
variation. The proficiency could be said that they were 
successfully gained by students if the students had improvement 
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in every cycle.  
 The subjects of the research were belong to intermediate 
level. According to J. Michel O’malley and Lorraine Valdez 
Pierce, the setting standard would most likely be placed at level 
3. Therefore, the researcher limited the research until level 3 for 
each aspect. There are five aspects in the oral language 
proficiency so that the students should achieve more than fifteen 
in the total score.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. General Description 
1. General Description of SMK PP Assyafiiyah Kendal 
SMK PP Assyafiiyah Kendal was built on May 15
th
, 
2012. It is educational institution which was built by Dr. 
Jumani, S.Pd., M.Pd. The institution’s name is Yayasan Al 
Ghofur. It was built along with government program in 
increasing the quality of Vocational High School. This school 
was using the term of Pondok Pesantren, because  it was built 
based on socialites and clergies’ appeal and recommendation 
in Desa Sidorejo in order that Islamic Boarding House of 
Assyafiiyah can develop as well. In addition, the students’ 
parent, especially they are as Junior High School graduated 
students around subdistrict of Brangsong in order that their 
children can continue in the closest Vocational High School.  
The skill programs that were being developed in SMK 
PP Assyafiiyah Kendal are Teknik Sepeda Motor (Motorcycle 
Engineering) and Busana Butik (Clothing Boutique). The 
educational implementation and training refer to the profile of 
competences in curriculum SMK 2006, that is implementing 
education of double systems, implementing evaluation of 
training and education program, and providing the students 
through workshop/entrepreneurship training. 
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B. Description of the Research 
1. Pre Cycle 
Before the research did a cycle, he collected data such 
as the students’ name and the rating from the first test from 
correspondence. The first rating was taken from the test 
before cycle. 
At first, the researcher did observation such as getting 
familiar with students at grade X of Clothing Boutique and 
observing the teaching method which was done by English 
teacher at class. After doing the observation, the researcher 
did a test to measure the students’ mastery, especially in 
expressing sympathy and feeling.  
The pre-cycle was held on 27 October 2014. It was 
used to measure the students’ oral proficiency in expressing 
sympathy and feeling. This test was also used to decide the 
first score before he did the research.  
The score from pre-cycle could be seen in the table 
below: 
Table 1 
Scoring Data in Pre Cycle 
No 
Students’ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB1 2 2 3 3 3 13 
2 BB2 3 2 3 3 3 14 
3 BB3 2 1 3 3 2 11 
4 BB4 2 1 3 3 1 10 
5 BB5 2 3 3 3 2 13 
57 
6 BB6 2 2 3 3 3 13 
7 BB7 2 1 3 3 1 10 
8 BB8 2 2 3 3 2 12 
9 BB9 2 2 3 3 3 13 
10 BB10 2 3 3 3 3 14 
11 BB11 2 2 3 3 2 12 
12 BB12 2 1 3 3 1 10 
13 BB13 2 2 3 3 2 12 
14 BB14 2 2 3 3 1 11 
15 BB15 2 2 3 3 2 12 
16 BB16 2 2 3 3 2 12 
   
 Based on the result of pre-cycle scores, it can be 
known that students’ achievement in oral proficiency to 
express sympathy and feeling was below. It could be seen that 
there were three students got 10 (BB4, BB7, and BB12), two 
students got 11 (BB3 and BB14), five students got 12 (BB8, 
BB11, BB13, BB15, and BB16), four students got 13 (BB1, 
BB5, BB6, and BB9), and only two students (BB2 and BB10) 
who reached 14 but they were still less. Therefore, there was 
no student passed the minimum standard score (15). It made 
an action research must be done.   
2. First Cycle 
The researcher did the research that used Skits as a 
Reader’s Theatre Variation to improve English as a Foreign 
Language (EFL) students’ oral proficiency in expressing 
sympathy and feeling at tenth grade students of SMK PP 
Assyafiiyah Kendal in the academic year 2014/2015. The first 
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cycle was held on 3 November 2014. There were steps in this 
cycle such as below: 
a. Planning 
The researcher made a lesson plan, prepared 
instruments (topic and skits), formed several groups, 
made an evaluation based on the first cycle, arranged the 
observation checklist, took documentation, and 
reflection.  
b. Acting 
The researcher started learning process by 
greeting, reading basmalah together, and checking 
attendance. The researcher gave introduction about 
material by telling an experience that caused sympathized 
and felt. The researcher also showed a video about 
reader’s theatre and explained the skits. The researcher 
showed three situations that described sympathy and 
feeling. Then, he asked the students to explain the 
pictures orally. 
After getting students’ response, the researcher 
explained whole materials about expression of sympathy 
and feeling. The researcher enabled students to ask the 
way to express both expressions orally as good as 
possible.   
After that the researcher divided the students into 
four group since the students’ attendance during the 
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research was not ever complete so that the research was 
conducted for the active students. They were sixteen 
students. Therefore, each group consisted of four 
students. The research provided four skits and four topic 
to the students. Each group enabled to choose a skit and a 
topic as the story of reader’s theatre. After that, the 
students discussed with their own group mates to 
compose the script.  
After discussing to compose the script in a group, 
the students were asked to perform in front of the class. 
They played their skits as a reader’s theatre variation in 
turn based on the group. Every performance was given a 
maximal time allotment for five minutes. Beside that, 
every student should have own script, because an original 
script must be submitted to the researcher and in order 
that he knew the story in general.  
From the processes above, the researcher paid 
attention to students’ oral proficiency in expressing 
sympathy and feeling. He took video as the 
documentation when they were performing. If there were 
mistakes, the researcher corrected and gave suggestion 
for their better performance after they acted.  
After all of the processes had finished, the 
researcher evaluated students based on their performance. 
That was used to know the improvement of students’ oral 
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proficiency in expressing sympathy and feeling after 
learning process.  
At last, the researcher asked students to say 
hamdalah together, then he closed the meeting. 
The result rating of the first cycle was gotten by 
researcher from the test. The rating of students in the first 
cycle could be seen in the table below: 
Table 2 
The Rating Result from the Test of Using Skits as a Reader’s 
Theatre Variation to Improve Student’ Oral Proficiency in 
Expressing Sympathy and Feeling at the First Cycle 
 
No 
Students’ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB1 2 3 3 2 3 13 
2 BB2 3 3 3 2 3 14 
3 BB3 2 2 3 2 2 11 
4 BB4 2 2 3 2 3 12 
5 BB5 2 3 3 2 3 13 
6 BB6 3 2 3 2 3 13 
7 BB7 2 1 3 2 2 10 
8 BB8 2 3 3 3 3 14 
9 BB9 2 3 3 2 3 13 
10 BB10 3 3 3 2 3 14 
11 BB11 3 3 3 2 3 14 
12 BB12 2 3 3 2 3 13 
13 BB13 2 2 3 2 3 12 
14 BB14 2 2 3 2 2 11 
15 BB15 2 2 3 2 3 12 
16 BB16 2 3 2 3 3 13 
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According to the table above, the final score of the 
test was low because the minimum rating standard of the 
achievement did not reach to fifteen yet. The students’ 
achievement in oral proficiency to express sympathy and 
feeling was failed. It seemed that there was a student got 
10 (BB7), two students got 11 (BB3 and BB14), five 
students got 12 (BB4, BB13, and BB15), four students 
got 13 (BB1, BB5, BB6, BB9, BB12, and BB16) and 
four students who reached to 14 (BB2, BB8, BB10, and 
BB11). There was an increasement between Pre-cycle 
and Cycle 1. It could be concluded that using skits as a 
reader’s theatre variation to improve students’ oral 
proficiency was affective to teach expression of 
sympathy and feeling in this cycle. However, both of the 
cycle’s minimum standard rating were still low average. 
So, the second cycle would be conducted. 
c. Observing 
 In observation, there were some important 
matters, which must be paid attention during the 
research. In this observation, the researcher took six 
items, which focused on the research. Here, the 
researcher observed students’ activity during treatment. 
The description of observation can be seen in the table 
below: 
 
62 
Table 3 
Score of Observation at the First Cycle 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 
Paying 
attention 
  √   3 
2 
Being 
enthusiastic 
  √   3 
3 
Asking 
questions 
 √    2 
4 
Responding to 
the questions 
  √   3 
5 
Making effort 
to solve 
problem 
  √   3 
6 
Accomplishing 
task 
   √  4 
 Total Score 0 2 12 4 0 18 
 
According to the table above, the observation 
score in the second cycle was counted by using the 
formula as follows: 
 Score   =     Total Score       X  100%   
                   Maximal Score 
                                                =   18  X 100%     
         30 
               =  60% 
Based on the observation table above, the 
researcher knew that students’ activeness was less.  
In this cycle, the students’ interest was average. 
The students was enthusiastic enough in the class but 
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they did not respond well. Some students made noisy 
when the teacher explained the material and when the 
other group was performing. There were many 
students were passive in learning process. It could be 
shown that there were not many students asked 
questions to the researcher. They did not ask anything 
what they did not understand yet. When the teacher 
asked students, they could respond well enough 
although sometimes the response was not clear 
enough. In grouping and in composing the script of 
their reader’s theatre were not bad. In grouping, 
students were difficult to compose the scripts using 
expressions of sympathy and feeling. Most of students 
were strict and hesitant to pronounce English words. 
Students could not enjoy totally when they were 
performing because they looked unconfident and 
strict in speaking. Most of students totally read the 
scripts and some students spoke unclearly. Some 
students were good enough in taking turn each other.   
d. Reflecting  
The result of the test above showed that the 
achievement rating did not pass the standard. All 
students did not reach to fifteen as the minimum 
standard rating to indicate that they were successful. 
Therefore, the researcher could know that the 
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students’ achievement in oral proficiency to express 
sympathy and feeling was still below average. It was 
because there were students still did not focus on the 
material when the researcher explained. Beside that, 
the students were still confused to compose the script 
in English meanwhile they were unfamiliar with 
English words so that they did not speak clearly and 
often had got mispronunciations. The students were 
flat in every single stage of their action. In addition, 
the students did not show good gestures to support 
their performance at Reader’s Theatre.  
For the researcher, he observed himself such as 
he was good enough in delivering materials and in 
guiding students to compose the scripts. He controlled 
the class well, although there were many students 
made noisy in the class during the treatment. 
 Based on the weakness above, the researcher 
had to be more creative in delivering material to 
encourage students’ activeness in speaking through 
Skits as a Reader’s Theatre Variation. He completed 
the students’ observation in the first cycle, the he did 
reflection and evaluation during learning activities in 
the first cycle. He tried to get solution on problems by 
planning some actions such as below: 
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1) Asking students to focus on studying and 
working their script well; 
2) Asking students to be more active in learning 
process and attend in the class; 
3) Managing class well, such as tried to be more 
familiar with students, to be better in delivering 
material and to be more pay attention to students’ 
work;  
4) Making condition of the class well in order that 
students to be more active; 
5) Asking students to be confident and did not need 
to be shy speaking aloud; 
6) Asking students to act as good as possible in 
performance using appropriate gestures, not 
totally read; 
7) Asking students to check their pronunciation in 
the dictionary before performing. 
From the reflection above, it might help the 
researcher to get solution of the problem of learning 
process by using skits as a reader’s theatre variation 
to improve students’ oral proficiency in expressing 
sympathy and feeling at the tenth grade students of 
SMK PP Assyafiiyah Kendal. The result of 
reflection could be used to make some notes about 
students’ improvement in oral proficiency in 
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expressing sympathy and feeling. It was also used to 
reflect in doing second cycle to get maximum 
research and repairing the third cycle if the result of 
the second cycle was still unsatisfied. 
3. Second Cycle 
The activity in this cycle was similar with the activity in 
the first cycle, but the researcher tried to do not do the same 
weaknesses such as in the first cycle. This cycle was done on 
10 November 2014. This cycle consisted of several steps such 
as below: 
1) Planning 
The researcher planned some activities to get 
maximum result in the second cycle. He planned to 
arrange a lesson plan, instruments (four skits and four 
topics), and documentation for the second cycle. He 
also prepared the media, video to make students 
focused on learning process and comprehend how to act 
in Reader’s Theatre to express sympathy and feeling. 
The researcher prepared the students’ code to attach on 
the uniform as an id card. It would make easy for the 
researcher to evaluate the students’ improvement. In 
addition, id cards would make students become more 
serious in acting their skits as a reader’s theatre 
variation to express sympathy and feeling.  
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2) Acting 
The researcher started learning process by 
greeting, reciting basmalah together, and checking 
attendance. He stimulated to get students’ interest by 
asking the last material and connected with the topic. In 
teaching and learning process, the researcher gave the 
same material that was about expressions of sympathy 
and feeling. Then, he showed pictures and video that 
related to the material. The researcher asked students to 
answer the questions orally and gave other example of 
expressing sympathy and feeling. 
The researcher ordered students to make four 
groups. They were like the previous group. Each group 
consisted of four students. Then, he provided four skits 
and four topics to choose as the students’ story of skit 
as a reader’s theatre variation . It was the same play 
from the first cycle. The students composed the script in 
a group while the researcher walked around the class 
and helped to answer some students’ questions if they 
did not find the English meaning of Indonesian words 
from their dictionary.  
After doing that, the researcher asked students to 
come forward playing their skit as a reader’s theatre 
variation based on the group turnly. Each group had the 
same duration in performance such in the first cycle. It 
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was five minutes maximum for each group. The 
researcher paid attention to students’ achievement of 
oral proficiency in expressing sympathy and feeling 
when the students were performing.  
After all of the processes had finished, the 
researcher evaluated the students’ performance. It was 
used to know the improvement of students’ oral 
proficiency in expressing sympathy and feeling after 
doing skits as a reader’s theatre variation.   
At last, the researcher recalled the material had 
been discussed and motivated students to do not be shy 
to speak English. Then, he asked the students to say 
hamdalah together and he closed the meeting. 
The result score in the second cycle was gotten 
by the researcher from the test. It could be known in the 
table below: 
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Table 4 
The Result Score from the Test of Using Skits as a Reader’s 
Theatre Variation to Improve Student’ Oral Proficiency in 
Expressing Sympathy and Feeling at the Second Cycle 
 
No 
Students’ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB-1 3 4 3 4 3 17 
2 BB-2 4 4 3 4 3 18 
3 BB-3 4 4 3 4 3 18 
4 BB-4 4 3 3 4 3 17 
5 BB-5 4 4 3 4 3 18 
6 BB-6 3 3 3 3 3 15 
7 BB-7 3 3 3 3 3 15 
8 BB-8 3 3 3 4 3 16 
9 BB-9 3 4 3 4 3 17 
10 BB-10 4 4 3 4 3 18 
11 BB-11 4 4 3 3 3 17 
12 BB-12 4 4 3 4 3 18 
13 BB-13 3 4 3 4 3 17 
14 BB-14 3 3 3 3 3 15 
15 BB-15 3 4 3 4 3 17 
16 BB-16 3 4 3 4 3 17 
 
According to the table above, the final score of 
the test was good because the minimum rating 
standard of the achievement reached to fifteen. The 
students’ achievement in oral proficiency to express 
sympathy and feeling using skit as a reader’s theatre 
improved and fulfilled the achievement setting 
standard that was fifteen. It seemed that there were 
three students got 15 (BB6, BB7, and BB14), a 
student got 16 (BB8), six students got 17 (BB1, BB4, 
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BB9, BB11, BB15, and BB16), and five students got 
18 (BB2, BB3, BB5, BB10, and BB12). There was 
improvement in Pre-cycle, Cycle 1 and Cycle 2. It 
could be concluded that using skit as a reader’s 
theatre variation to improve students’ oral proficiency 
was affective in teaching expression of sympathy and 
feeling.  
3) Observing 
The description of observation in the second 
cycle can be known in the table below: 
Table 5 
Score of Observation at the Second Cycle 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 
Paying 
attention 
  √   3 
2 
Being 
enthusiastic 
   √  4 
3 
Asking 
questions 
  √   3 
4 
Responding to 
the questions 
   √  4 
5 
Making effort 
to solve 
problem 
   √  4 
6 
Accomplishing 
task 
    √ 5 
 Total Score 0 0 6 12 5 23 
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According to the table above, the observation 
score in the third cycle was counted by using the 
formula as follows: 
 Score   =      Total Score       X  100%   
                      Maximal Score 
                =   23   X 100%     
                                                         30 
                                                =  77 % 
Based on the observation table above, the 
researcher knew that students’ activeness was fair.  
In this cycle,  the students’ interest was good. 
The students was enthusiastic in the class and they 
responded well. Their attention to the lesson was good 
enough and students did not make noisy when the 
teacher explained the material. There was no student 
still passive in learning process. In grouping, the 
students composed the script of their reader’s theatre 
with their own group mates by cooperating each other 
well. Some of them were brave to ask what they did 
not understand yet. Besides that, when the teacher 
asked them and they responded well. Most of students 
were good to pronounce English words and they 
could be more serious in their performance of 
Reader’s Theatre in this cycle. Most of the students 
had already acted well. A student (BB1) was still 
laughed when she showed her curiosity asking her 
partner’s condition. However, her fluency improved 
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in this cycle. A student (BB14) became louder to 
speak although she was still strict enough. She was 
more confident in this cycle. 
In addition, the students comprehended enough 
of their story and they enjoyed using skit as a reader’s 
theatre variation in learning expression of sympathy 
and feeling. It could be seen when they used gestures 
in their skit as a reader’s theatre variation. They did 
not totally read all of the script anymore and they 
were brave to speak louder.  
e. Reflecting  
The final score of the test fulfilled the 
minimum rating standard of the achievement that was 
fifteen. Therefore, the researcher could know that the 
students’ achievement in oral proficiency to express 
sympathy and feeling was satisfactory. It showed that 
the students had good achievement in the research by 
using skits as a reader’s theatre variation to improve 
their oral proficiency in expressing sympathy and 
feeling. It was because most of the students were 
confident to perform in front of the class meanwhile 
they were familiar enough with English words so that 
they spoke aloud than they performed in the first 
cycle. The students were minimal in 
mispronunciation. In addition, the students had 
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already enjoyed using skit as a reader’s theatre 
variation in learning expression of sympathy and 
feeling. The students were brave to show good 
gestures to support their performance and most of 
them were not strict anymore.  
For the researcher, he observed himself such as 
he was good in explaining materials and in guiding 
students to compose the scripts and speak out 
confidently. Based on the reflection above, teaching 
expression of sympathy and feeling by using skits as a 
reader’s theatre variation could improve English as 
Foreign Language students’ oral proficiency. The 
students’ achievement fulfilled the minimum rating 
standard that was fifteen. By analyzing the result of 
the research in the second cycle, the teacher and the 
researcher stopped the cycle.  
 
C. Discussion 
The objectives of the research were to know the 
implementation of Skits as a Reader’s Theatre Variation to 
improve English as a Foreign Language (EFL) students’ oral 
proficiency in expressing sympathy and feeling at tenth grade 
students of SMK PP Assyafiiyah Kendal in the Academic Year 
2014/2015. The total of students at tenth grade of Clothing 
Boutique (Busana Butik) were 16 students.  
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In using Skits as a Reader’s Theatre Variation to teach 
expressions of sympathy and feeling, the students could feel more 
fun, simple, and enjoy because it was not a conventional way in 
learning expression of sympathy and feeling. They learned how 
to express sympathy and feeling both formal and informal 
situations, and they acted to interpret expression of sympathy and 
feeling by using Skits as a Reader’s Theatre Variation so that 
they could speak English loudly and confidently. Therefore, they 
were expected to be able to communicate using English well. In 
addition, they did not need to full costumes, stage sets, and 
memorization of scripts. Therefore, the students could be relax in 
learning expression of sympathy and feeling. The implementation 
of using Skits as a Reader’s Theatre Variation in teaching 
expression of sympathy and feeling was clear correspond to the 
procedure for using Skits as a Reader’s Theatre Variation. 
Students could compose the script by using expression of 
sympathy and feeling, then they could perform and negotiate 
their idea with the group orally so that was good for the students’ 
improvement in oral proficiency, students’ interest and students’ 
confidence to speak English, especially in expressing sympathy 
and feeling.  
Based on the whole test above, the researcher knew that 
the improvement of students’ oral proficiency in expressing 
sympathy and feeling could be seen briefly as follow: 
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Table 6 
The Result of the Whole Test 
No Students’ Code Pre-cycle Cycle 1 Cycle 2 
1 BB1 13 13 17 
2 BB2 14 14 18 
3 BB3 11 11 18 
4 BB4 10 12 17 
5 BB5 13 13 18 
6 BB6 13 13 15 
7 BB7 10 10 15 
8 BB8 12 14 16 
9 BB9 13 13 17 
10 BB10 14 14 18 
11 BB11 12 14 17 
12 BB12 10 13 18 
13 BB13 12 12 17 
14 BB14 11 11 15 
15 BB15 12 12 17 
16 BB16 12 13 17 
Sum 192 202 270 
Average (Mean) 12 13 17 
Lowest Score 10 10 15 
Highest Score 14 14 18 
  
From the table above, the use of Skits as a Reader’s 
Theatre Variation could improve English as a Foreign Language 
(EFL) students’ oral proficiency in expressing sympathy and 
feeling. So the classroom action research of the implementation 
of Skit as a Reader’s Theatre Variation was successful. It could 
be seen from the result in each cycle. Pre-cycle showed that the 
students’ achievement setting standard average was 12. It meant 
that the students’ comprehension was less because of the 
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authentic assessment standardized for oral proficiency according 
to J. Michael O’Malley and Lorraine Valdez Pierce was fifteen. 
In cycle 1 showed that the students’ achievement in oral 
proficiency to express sympathy and feeling was still low 
average. It was 13. In cycle 2, the students’ average of minimum 
rating score increased to be 17. It could be concluded that there 
was improvement in every cycle after using Skit as a Reader’s 
Theatre Variation.  
 
D. Limitation of the Research 
This research was not a perfect research. There were many 
boundaries in conducting this research. That’s why this research 
was still need to be developed by other researchers. The result of 
this research was not maximal yet, and can still be improved. 
The limitations of this research were: 
1. Time of the research 
The researcher realized that an oral proficiency could not be 
improved in a very short time. It would need very long time to 
reach ideal and perfect research. However, this research was 
conducted for only a month more than a week, since 
observation  (20 October 2014) until writing the report (6 
December 2014).  
2. Cycles of the research 
This research was conducted in one preliminary cycle and two 
cycles, those were cycle 1 and cycle 2. 
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3. Materials taught during the research 
This research was conducted when teaching expression 
sympathy and feeling only. 
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CHAPTER V 
CONCLUSION 
 
A. Conclusion 
Based on the result of the research about “The Use of Skits 
as a Reader’s Theatre Variation to Improve English as a Foreign 
Language (EFL) Students’ Oral Proficiency in Expressing 
Sympathy and Feeling with the Tenth Grade Students of SMK PP 
Assyafiiyah Kendal in the Academic Year of 2014/2105”, can be 
concluded such as below: 
1. Implementing Skits as a Reader’s Theatre Variation to 
improve English as a Foreign Language (EFL) students’ oral 
proficiency in expressing sympathy and feeling at tenth grade 
students of SMK PP Assyafiiyah Kendal in three cycles. It 
was oriented with learning process in choosing a skit and a 
topic as the students’ story of reader’s theatre, it was not 
enable to read totally and students should speak aloud in 
performance. If there were mistakes from the students’ 
pronunciation, the researcher as a teacher gave correction to 
them after acting. The researcher also motivated students to 
speak loudly and confidently. In another hand, the researcher 
encouraged students to be active in learning process as long as 
they performed and be creative in composing the Skit as a 
Reader’s Theatre Variation.  
2. The proof that Skits as a Reader’s Theatre Variation could 
improve English as a Foreign Language (EFL) students’ oral 
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proficiency in expressing sympathy and feeling was able to 
know from the result of the research. In pre-cycle showed that 
the students’ average of achievement standard was 12. In 
cycle 1 showed that the students’ achievement in oral 
proficiency to express sympathy and feeling was 13. In cycle 
2 increased to be 17. It could be concluded that there was 
improvement in every cycle after using Skit as a Reader’s 
Theatre Variation. So the classroom action research of the 
implementation of Skit as a Reader’s Theatre Variation was 
successful. 
3. The improvement of using Skit as a Reader’s Theatre 
Variation to improve English as a Foreign Language (EFL) 
students’ oral proficiency in expressing sympathy and feeling 
can be seen in every cycle of learning process. Teaching 
expression of sympathy and feeling by using Skit as a 
Reader’s Theatre Variation helped to improve the students’ 
achievement in oral proficiency to express sympathy and 
feeling. As the result in the test that the students’ oral 
proficiency could be known based on conducting in every 
cycle after holding in pre-cycle showed that the students’ 
average of achievement standard was 12. It was less because 
the achievement setting standard was 15. In cycle 1 showed 
that the students’ achievement in oral proficiency to express 
sympathy and feeling was 13. It was also low average. It 
needed to conduct the second cycle. In cycle 2 increased to be 
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17. So, the students’ achievement in oral proficiency to 
express sympathy and feeling using skit as a reader’s theatre 
variation fulfilled the minimum rating standard in the cycle 2.   
 
B. Suggestion 
Based on the result of observation, there are some suggestions: 
1. For Teacher 
a. Teacher should have prepared the material well to get 
maximum result in teaching and learning process; 
b. Teacher should be creative to get students’ interest in 
learning process, especially to improve the students’ oral 
proficiency, such as doing Skit as a Reader’s Theatre 
Variation; 
c. Teacher should be more meaningful language in teaching 
and learning process to make students’ understand the 
material; 
d. Teacher should more understand about the students’ 
characteristic to be easier in delivering material; 
e. Teacher should create the condition of the class to be fun, 
such as the students could perform Skit as a Reader’s 
Theatre Variation; 
f. Teacher should more care and more pay attention to the 
students’ mistakes in order there will be correction from 
the teacher to the students; 
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g. Teacher should always motivate the students of the 
English importance as an International language; 
h. Teacher should study more about teaching strategies to 
get optimal in teaching and learning. 
2. For School 
The researcher felt difficult enough to provide fun and 
interesting learning during the research, because the school is 
belong to a new school. The academic year was started in 
2012/2013. Beside that, the school facilities were very 
minimal. The researcher had to use an LCD projector that it is 
one and only at SMK PP Assyafiiyah Kendal and he had to 
bring it from the teachers’ room to the research classroom in 
every cycle. In addition, the researcher observed from the 
teacher’s teaching style which still used chalks in delivering 
material, since the classroom still used the black board. The 
English teacher at SMK PP Assyafiiyah Kendal also still used 
conventional method in teaching English. The researcher 
hoped that the school would increase the facility and the 
teacher’s method. 
3. For Student 
a. Students should study more and respond in learning 
process; 
b. Students should be more interested in learning English; 
c. Students should improve their ability in English; 
d. Students should be confident to speak English. 
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C. Closing 
Praise to Allah, which has been giving everything so that 
the final project can be finished. 
The researcher realizes that this final project is far from 
being perfect, because of that, constructive critic and advice are 
really expected for the perfection of final project. Hopefully, this 
final project will be useful for all of us. Ameen.  
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Appendix 1 
Research Subject’s List 
 
 
 
  
No Name Student‟s 
Code 
1 Ananda Jenny Alfiyanti BB1 
2 Atik Erawati BB2 
3 Dewi Sukmawati BB3 
4 Dwi Wijayanti BB4 
5 Evy Mashofa BB5 
6 Injie Nur Setyawati BB6 
7 Linda Ayu Kusumaningrum BB7 
8 Nita Sari BB8 
9 Nur Khamidah BB9 
10 Nur Lailatul Zahro BB10 
11 Poniah BB11 
12 Rinati BB12 
13 Sela Kurniasari BB13 
14 Siti Rosyidah BB14 
15 Susi Susanti BB15 
16 Yuni Triastuti BB16 
Appendix 2 
PRE-TEST 
Class  : X / 1 
Material : Expression of Sympathy and Feeling 
 
Practice the dialogue in front of the class in pair! 
 
Dialogue 1 
 
Rahma :  What do you accept from your birthday, Dhina? 
Dhina :  Exciting, I got a new bag from my father. That‟s 
very good.  
Rahma :  Oh, I„m happy to hear that. 
Dhina :  Thanks, Rahma. How about your gift, what did you 
get? 
Rahma :  Do you know, I have lost my new mobile phone that 
was given by my Uncle. Someone robbed it when I 
was in the bus on the way to school in this morning.  
Dhina :  I‟m awfully sorry about that news. 
Rahma :  It was nothing.  
 
 
Dialogue 2 
 
Rina  : Hi, Dita. What's up? You look so sad.  
Dita  : Yea, I‟m sad because my grandpa died last night.  
Rina  : Really? I'm sorry to hear that.  
Dita  : Thanks.  
Rina   : If I'm not mistaken, he is in Bandung, right?  
Dita  : Yes. We haven't visited him yet.  
Rina   : Does your family plan to go to Bandung?  
Dita  : Yes, tonight. We are going to leave for Bandung.  
Rina   : Oh, I hope that your family will be fine.  
Dita  : Thanks a lot, Rina.  
 
Dialogue 3 
 
Elisa  : You look very different today. What‟s wrong, Lia?  
Lia  : I got a bad headache. I‟m confused. 
Elisa  : Oh, dear! It will be O.K soon. 
Lia  : I hope so, Elisa. Thank you very much. 
Elisa  : Not at all, you should take medicine in. 
Lia  : Sure. I went to the doctor yesterday. 
Elisa  : That is good.  
 
 
 
Dialogue 4 
 
Riska :  It seems to me that you don‟t look as usual today, 
Siska.  
Siska :  Oh, really? 
Riska :  Yes. You look pale and sad. Is there something 
bothering your mind? 
Siska :  Well, my parents did not let me go mountain 
climbing next week end. It makes me sad.  
Riska :  What a pity! Do not your parents usually support 
and permit you to do this hobby? 
Siska :  Yes, they do. But they asked me to prepare myself 
well enough for the coming semester test. That is 
why I can‟t join this time.  
Riska :  I know how is your feeling. Do you best on 
examination.  
Siska :  Certainly, thanks.  
 
 
Dialogue 5 
 
Ika :  Good morning, Presna. How are you doing? 
Presna :  Quite well, thanks. I am surely happy. I get some 
good news today. You do not usually visit my home 
earlier.  
Ika :  Yes. You‟ve just got two letters. Here you are. 
Presna :  Thanks. (reading the letters) Oh, no! 
Ika :  What is it? It‟s a bad news? 
Presna :  Yes. My aunt, who is from Surabaya, passed away 
last night. 
Ika :  Oh, I‟m sorry to hear that. 
Presna :  Thank you. 
 
 
Dialogue 6 
 
Nurma   :  Ima, why do you look very sad today? 
Ima        :  Sure, I feel sad because I missed Fina. 
Nurma      :  What did happen with Fina? 
Ima :  She has got an accident two days ago. 
Nurma      :  Oh, My God! How poor she is.   
Putri :  I see Fina on the road recently. 
Ima :  Oh, really? How is she? 
Putri :  She walks with wheelchair.  
Nurma, Ima :  Oh, My God. That‟s too poor.  
Putri :  I know how is your feeling. I sympathize with you. 
Ima :  That‟s very kind of you. 
 
 
Dialogue 7 
 
Hilal :  Najmi, I would like to apologize for not being able 
to present at your birthday party. 
Najmi  :  That‟s all right. But you missed meeting our old 
friends. 
Hilal :  I know. Well, actually I was on our way to your 
party when suddenly a car hit me. 
Najmi  :  Oh, dear. How poor you are. Are you O.K? 
Hilal :  Yes, I was fine. I feel great now.  
Najmi   :  I am so glad you are safe from the accident. Why 
don‟t you come to my house then? 
Hilal :  I‟m so sorry, I had to repair my motorcycle at that 
time.  
Najmi :  Oh, I see. Ok, then.  
Hilal :  Thanks. 
 
 
Dialogue 8 
 
Nadya :  Hello, Nadya. What are you doing? 
Berliana :  Just looking for an English grammar book. 
Nadya :  I need to tell you something. 
Berliana :  What‟s news? 
Nadya :  You know that? Our cheerleader team has lost to 
come in the final round.  
Berliana :  Really? That‟s terrible. I think that we did it well. 
Nadya :  I think so. I am disappointed about that. It is a pity, 
isn‟t it? 
Berliana :  Better luck next time. 
Nadya :  We must make it true.  
Berliana :  Sure. 
 
 
Dialogue 9 
 
Ratna :  Hello, Atika! 
Atika :  Hi, Ratna! 
Ratna :  Why do you look so sad? 
Atika :  I have lost my wallet when I was going to school. 
Ratna :  How terrible!  
Atika :  Thanks, so it goes. I guess. I am strong to face it.  
Ratna :  How can it happen? 
Atika :  I do not know exactly. You should be more careful 
next time. 
Ratna :  Of course. Thank you for your sympathy, Atika. 
Atika :  Not at all. 
 
 
Dialogue 10 
Sarah :  Lestari, why do you look so sad? What did happen? 
Lestari :  My dad passed away. 
Sarah :  I'm sorry to hear that.  
Lestari :  It's okay.  
Sarah :  I met him last week, he was fine.  
Lestari :  Yes, that‟s right. But he has been hospitalized since 
four days ago. We are really sad. My dad is an only 
breadwinner in my family.  
Sarah :  I know how is your feeling. I hope your family be 
fortitude. Be patient. Everything is gonna be alright. 
Lestari :  Thank you, Sarah. That‟s very kind of you. 
Sarah : Don‟t mention it.  
 
 
 
Dialogue 11 
 
Anna     :  Hi Dhila, do you know my brother Sam? 
Dhila     :  Of course I know him well, he is my sister‟s best 
friend 
Anna     :  He's gone this morning. 
Dhila    :  Oh my God, I am so sorry to hear that. Is he sick? 
Anna     :  No, He got an accident when he wanted to visit us 
last night. He  was hospitalized but..  
Dhila     :  Go on, I am here with you. 
Anna     :  But the bleeding did not stop. I can't stop crying to 
realize that he's gone Dhila. It is so sad.  
Dhila    :  I know what you feel, Ann. Be strong, let's pray to 
Allah, May your brother get the best place in His 
Jannah. Ameen. 
Anna     :  Ameen, thanks Dhila. You're my best friend ever. 
Dhila     :  You're welcome. 
 
 
Appendix 3 
 
 
 
Appendix 4 
 
LESSON PLAN 
 
Name of School : SMK PP Assyafiiyah Kendal 
Skill Program  : All Skill Programs 
Class/Semester  :  X/I 
Subject   : English 
Meeting  : 1st  
Skill Focus  : Speaking 
Material  : Expressions of Sympathy and Feeling 
Time allotment  : 2x45 minutes (1 meeting) 
 
A. Core Competence 
CC-1 : Comprehending and implementing believed religion‟s tenet. 
CC-2 : Comprehending and implementing honesty, discipline, 
responsibility, care (mutual assistance, cooperation, 
tolerance, peace), polite, responsive, and pro-active and 
showing attitude as a part of problem solving in interacting 
effectively in social environment and nature to place the 
individual as reflecting of nation associating all over the 
world.  
CC-3 : Understanding, implementing, analyzing factual, conceptual, 
procedural science based on curiosity about science, 
technology, art, culture, and humanity through humanity, 
nation, state and civilization knowledge related to 
phenomenon and occurrence causes, and implementing 
procedural knowledge in specific field according to talent 
and interest to solve the problem.  
CC-4 : Processing, thinking, delivering in concrete and abstract 
domains related to individual development that is learning in 
the school independently, and being able to use a method 
according to science‟s  rule. 
 
 
 
 
 
B. Basic Competence  
1.1   Thanking of the opportunity being able to learn English as an 
International  language that is showed through keeping 
spirit to study;  
2.1   Showing attitude of politeness, care in doing interpersonal 
communication  between teacher and friends; 
2.2   Showing honesty, discipline, confidence and responsibility in 
doing  transactional communication between teacher and 
friends; 
2.3   Showing attitude of responsibility, care, cooperation, loving 
peace in doing  functional communication; 
3.7   Analyzing social function, structures of the text, and language 
features of  expression sympathy and feeling with 
responses according to its use  context. 
 
C. Indicator of Competence Attainment: 
1. Students are able to understand the way to express 
sympathy and feeling 
2. Students are able to show attitude of care, confident, and 
responsibility in doing communication using 
expressions of sympathy and feeling 
3. Students are able to identify social function, the 
structure of the text, and language features in expressing 
sympathy and feeling 
4. Students are able to respond the expressions of 
sympathy and feeling accurately 
 
D. Learning Aim  
By the end of the lesson through scientific method, students will have 
been able to:  
1. Show seriousness learning English related to expressions of 
sympathy and feeling; 
2. Show attitude of care, confident, and responsibility in doing 
communication using expressions of sympathy and feeling;  
3. Identify social function, the structure of the text, and language 
features in expressing sympathy and feeling;  
4. Respond the expressions of sympathy and feeling accurately. 
E. Teaching Material 
The simple written and oral text to express sympathy and feeling 
with its responses  
Social Function 
Keeping interpersonal relation between teacher, friends, and 
others.  
Expression  
Expression of Sympathy 
If you want to respond to good news, you can use these 
expressions, they are oh is it true?, oh really?, how nice!, 
how exciting!, how wonderful!, I’m pleased to hear that, 
I’m (very) glad to hear that, and nice to hear that. 
2) If you want to respond to bad news, you can use these 
expressions, they are I’m sorry to hear that, how awful!, 
that’s too bad, sorry to hear that, and how terrible! 
3) a) Accepting sympathy 
To accept the expression of sympathy, we may use 
these expressions. They are thank you, that’s very 
kind of you, it is a pity, isn’t it?, oh, well, such is life, 
so it goes. I guess, and better luck next time. 
b) Rejecting sympathy 
These expressions show us how to reject sympathy. 
They are don’t tell sorry for me, don’t give me your 
sympathy, oh leave me alone, I don’t want your pity, 
and I don’t need your sympathy 
Expression of Feeling 
1) Adjectives for Expressing Feelings, they are sad, happy, 
nervous, crazy, thankful, excellent, hopeless, glad, terrible, 
anxious, wonderful, and angry.  
2) Adjective for Expressing Feeling with –ing and –ed 
Adjective Ending in –ing Adjective Ending in –ed 
Boring Bored 
Exciting Excited 
Confusing Confused 
Amazing Amazed 
Shocking Shocked 
 
3) Grammar 
 
a)  Subject To Be Adjective of Feeling 
 I am/was glad 
 She, He, It is/was excellent 
 You, They, We are/were wonderful 
b)  Subject Verb Adjective of Feeling 
 I Look shocked 
 She, He, It seems ill 
 You, They, We sound exciting 
Language Features:  
(1) Spelling 
(2) Pronunciation, word pressing, intonation when present  
(3) Word reference  
Topic: attitude of tolerance, entrepreneurship, nasionalism, and 
confidence.  
 
B. Teaching Method: 
 Scientific Approach 
 Role-play 
 Group Discussion 
 
C. Learning Media, Tool, and Sources:  
1. Media   : Pictures 
2. Equipment   : Blackboard and Chalks 
3. Learning Sources   :    
• Curriculum 2013 English book for 
SMA/MA/SMK/MAK from Republic of Indonesia 
Ministry of National Education 
• Dj, Setiawan Otong. 2013. Buku Pengayaan Kurikulum 
2013 - 1700 Bank Soal Bimbingan Pemantapan Bahasa 
Inggris untuk SMA/MA. Bandung: CV. YRAMA 
WIDYA Bandung.    
 
D. Learning Activity  
1. Pre activity (5‟) 
 Teacher opens the class by greeting students 
“Assalamualaikum warohmatullohi wabarokatuh”, good 
morning everyone, how are you today? 
 Make sure that students answer the greeting well using 
appropriate response 
 Teacher invites students to recite Basmallah for starting 
the class 
 Teacher checks the students‟ attendance 
 Teacher gives stimulus by reviewing material discussed 
in the previous meeting and bring it to relate to the new 
material will be learned 
2. Main activity (75‟) 
a. Observing  
 Teacher tells students main material and goal of the 
learning 
 Teacher informs students stages of the learning 
 Teacher asks students about their experiences in 
expressing sympathy and feeling to other people 
which will be a stimulus to understand the main 
material by showing the pictures 
 Teacher reviews the used-expressions to explain the 
main material 
 Students repeat the expressions what the teacher said  
 Teacher explains whole things related to the main 
material 
b. Questioning 
 Students ask teacher other expressions of sympathy 
and feeling 
 Students ask teacher the appropriate sentence or 
adjectives to express sympathy and feeling 
 Students ask teacher the way how to express 
sympathy and feeling accurately, fluently and 
acceptably  
c. Exploring / Experimenting 
 Teacher divides students in pair 
 Teacher provides a dialogue to students to practice in 
front of the class in pair 
 Teacher comments and gives advice from students‟ 
mistake in their speaking 
d. Associating 
 Students ask the teacher some vocabularies or 
grammatical correction they need in expressing 
sympathy and feeling 
e. Communicating  
 Teacher communicates the main material to the 
previous material to the students 
3. Post activity (10‟) 
 Teacher reviews or recalls the material has been 
discussed 
 Teacher gives conclusion about the material 
 Teacher asks students to study the material that will be 
discussed in the next meeting 
 Teacher invites students to recite Hamdallah to close the 
class 
 Teacher close the class 
 
E. Assessment of Learning Result 
1. Scoring Technique 
The teacher considers some aspects to test the students‟ oral 
proficiency in expressing sympathy and feeling based on the 
analytic oral language scoring rubric below : 
Analytic Oral Language Scoring Rubric 
Focus/ 
Rating 
1 2 3 4 5 6 
Speaking Begins to 
name 
concrete 
objects 
Begins to 
communicate 
personal and 
survival 
needs 
Begins to 
initiate 
conservation; 
retells a story 
or 
experience; 
asks and 
responds to 
simple 
questions  
Initiates and 
sustains a 
conversation 
with 
descriptors and 
details; 
exhibits self-
confidence in 
social 
situations; 
begins to 
communicate  
in classroom 
settings 
Speaks in 
social and 
classroom 
settings with 
sustained and 
connected 
discourse; 
any errors do 
not interfere 
with 
meaning 
Communic
ates 
competentl
y in social 
and 
classroom 
settings 
Fluency Repeats 
words and 
Speaks in 
single-word 
Speaks 
hesitantly 
Speaks with 
occasional 
Speaks with 
native 
Speaks 
fluently 
phrases utterances 
and short 
patterns 
because of 
rephrasing 
and 
searching for 
words 
hesitation fluency; any 
hesitations 
do not 
interfere with 
communicati
on 
Structure   Uses 
predominantl
y present 
tense verbs; 
demonstrates 
errors of 
omission 
(leaves 
words out, 
word endings 
off) 
Uses some 
complex 
sentences; 
applies rules of 
grammar but 
lacks control of 
irregular forms 
(e.g., runned, 
mans, not 
never, more 
higher) 
Uses a 
variety of 
structures 
with 
occasional 
grammatical 
errors 
Masters a 
variety of 
grammatic
al 
structures 
 
 
 
 
 
 
 
 
Vocabula
ry 
 Uses 
functional 
vocabulary 
Uses limited 
vocabulary 
Uses adequate 
vocabulary; 
some word 
usage 
irregularities 
Uses varied 
vocabulary 
Uses 
extensive 
vocabulary 
but may 
lag behind 
native-
speaking 
peers 
Listening Understands 
little or no 
English 
Understands 
words and 
phrases, 
requires 
repetition 
Understands 
simple 
sentences in 
sustained 
conversation; 
requires 
repetition 
Understands 
classroom 
discussions 
with repetition, 
rephrasing, and 
clarification 
Understands 
most spoken 
language, 
including 
classroom 
discussion 
Understand
s 
classroom 
discussion 
without 
difficulty 
 
The students are belong to intermediate level. According to J. 
Michel O‟malley and Lorraine Valdez Pierce, the setting standard 
would most likely be placed at level 3. Therefore, the teacher 
limits the standard until level 3 for each focus. There are five 
focuses in the oral language proficiency so that the students 
should achieve more than fifteen in the total score who can be 
said that they passed. 
 
 
2. Pictures 
 
 
 
  
 
 
 
3. Observation Rubric Checklist 
Sheet of Observation to Students’ Attitude 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-
74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 Paying attention       
2 Being enthusiastic       
3 Asking questions       
4 
Responding to the 
questions 
      
5 
Making effort to 
solve problem 
      
6 
Accomplishing 
task 
      
 Total Score       
 
Score = 
          
                                  
x 100% 
 
Kendal, October 25
th
 2014 
 
Known,                          
English Teacher,    Researcher, 
  
  
 
Abdi Manaf, S.Pd.    Tomy Widiyanto 
NIY.  13021987.029   NIM. 113411091 
LESSON PLAN 
 
Name of School : SMK PP Assyafiiyah Kendal 
Skill Program  : All Skill Programs 
Class/Semester  :  X/I 
Subject   : English 
Meeting  : 2nd  
Skill Focus  : Speaking 
Material  : Expressions of Sympathy and Feeling 
Time allotment  : 2x45 minutes (1 meeting) 
 
A.     Core Competence 
CC-1 :  Comprehending and implementing believed religion‟s tenet; 
CC-2 : Comprehending and implementing honesty, discipline, 
responsibility, care (mutual assistance, cooperation, 
tolerance, peace), polite, responsive, and pro-active and 
showing attitude as a part of problem solving in interacting 
effectively in social environment and nature to place the 
individual as reflecting of nation associating all over the 
world;  
CC-3 : Understanding, implementing, analyzing factual, conceptual, 
procedural science based on curiosity about science, 
technology, art, culture, and humanity through humanity, 
nation, state and civilization knowledge related to 
phenomenon and occurrence causes, and implementing 
procedural knowledge in specific field according to talent 
and interest to solve the problem.; 
CC-4 : Processing, thinking, delivering in concrete and abstract 
domains related to individual development that is learning in 
the school independently, and being able to use a method 
according to science‟s  rule. 
 
B. Basic Competence  
1.1  Thanking of the opportunity being able to learn English as an 
International language that is showed through keeping spirit to 
study; 
2.1  Showing attitude of politeness, care in doing interpersonal 
communication  between teacher and friends; 
2.2  Showing honesty, discipline, confidence and responsibility in 
doing  transactional communication between teacher and 
friends; 
2.3  Showing attitude of responsibility, care, cooperation, loving 
peace in doing  functional communication;  
3.7  Analyzing social function, structures of the text, and language 
features of  expression feeling with responses according to its use 
context. 
 
C. Indicator of Competence Attainment: 
1. Students are able to understand the way to express 
sympathy and feeling 
2. Students are able to show attitude of care, confident, and 
responsibility in doing communication using expressions 
of sympathy and feeling 
3. Students are able to identify social function, the structure 
of the text, and language features in expressing sympathy 
and feeling 
4. Students are able to respond the expressions of sympathy 
and feeling accurately 
 
D. Learning Aim  
 By the end of the lesson through scientific method, students will 
have been able to:  
1. Show seriousness learning English related to expressions of 
sympathy and feeling; 
2. Show attitude of care, confident, and responsibility in doing 
communication using expressions of sympathy and feeling;  
3. Identify social function, the structure of the text, and 
language features in expressing sympathy and feeling; 
4. Respond the expressions of sympathy and feeling accurately. 
 
 
 
E. Teaching Material 
The simple written and oral text to express sympathy and feeling 
with its responses  
 
Social Function 
Keeping interpersonal relation between teacher, friends, and 
others.  
Expression 
Sympathy expression is an expression or feeling of pity and 
sorrow when we know and see people are unlucky, have trouble, or 
are in bad condition. For example, our friend is sad because his/her 
grandfather is sick. We can entertain him/her by showing sympathy. 
By expressing sympathy, we want to show our concern or care for 
other people‟s condition.  
Feeling expression is an expression to show emotional 
condition, such as upset, awful, great, mad, fine, marvelous, lazy, 
happy, bad, fascinating, afraid, and sleepy. 
Look at the following three situations that we need to consider 
when expressing sympathy and feeling 
 
Language Features:  
(1) Spelling 
(2) Pronunciation, word pressing, intonation when present  
(3) Word reference  
Topic: attitude of tolerance, entrepreneurship, nationalism, and 
confidence.  
(1) Grandfather passed away 
(2) Lost in the tournament 
(3) Hit by a car 
(4) Father was hospitalized  
Skits: 
(1) Silly answer of a serious question 
(2) There is a mess of chalk on your check 
(3) Wearing a wrong shoes 
(4) Teacher‟s parody 
 
F. Teaching Method: 
 Scientific Approach 
 Role-play 
 Group Discussion 
 
G. Learning Media, Tool, and Sources:  
1. Media : - Video of Skits as a Reader‟s Theatre 
    - Pictures 
2. Equipment : LCD, Blackboard and Chalks 
3. Learning Sources :    
• Curriculum 2013 English book for SMA/MA/SMK/MAK 
from Republic of Indonesia Ministry of National 
Education 
• Dj, Setiawan Otong. 2013. Buku Pengayaan Kurikulum 
2013 - 1700 Bank Soal Bimbingan Pemantapan Bahasa 
Inggris untuk SMA/MA. Bandung: CV. YRAMA WIDYA 
Bandung.    
• Video was downloaded from 
https://www.youtube.com/watch?v=4L5q0Y8hukU at 7.16 
a.m on November 2nd, 2014.  
 
G. Learning Activity  
1. Pre activity (5‟) 
 Teacher opens the class by greeting students 
“Assalamualaikum warohmatullohi wabarokatuh”, good 
morning class, how is life? 
 Make sure that students answer the greeting well using 
appropriate response 
 Teacher invites students to recite Basmallah for starting the 
class 
 Teacher checks the students‟ attendance 
 Teacher gives stimulus by reviewing material discussed in the 
previous meeting and bring it to relate to the material will be 
learned 
2. Main activity (75‟) 
a. Observing  
 Teacher tells students main material and goal of the 
learning 
 Teacher informs students stages of the learning 
 Teacher shows students a video about reader‟s theatre in 
learning speaking English 
 Teacher tells skits as a reader‟s theatre variation in 
learning Speaking English 
b. Questioning 
 Students ask teacher other expressions of sympathy and 
feeling 
 Students ask teacher the appropriate sentence or 
adjectives to express sympathy and feeling 
 Students ask teacher the way how to express sympathy 
and feeling accurately, fluently and acceptably  
c. Exploring / Experimenting 
 Teacher explains expressions of sympathy and feeling as 
the main material by showing the pictures in three 
situations 
 Teacher divides students into four groups and each group 
consists of four students 
 Teacher provides four topics and four skits to compose 
the script of reader‟s theatre using expressions of 
sympathy and feeling 
 Each group chooses a topic and a skit  
 Students will discuss and compose the story with own 
group mates 
 Teacher asks students to perform their skits as a reader‟s 
theatre variation turnly  
 Teacher comments and gives advice from students‟ 
mistake in their speaking 
d. Associating  
 Students ask the teacher some vocabularies or 
grammatical correction they need in expressing sympathy 
and feeling 
e. Communicating 
 Teacher communicates the main material to the previous 
material to the students 
3. Post activity (10‟) 
 Teacher reviews or recalls the material have been discussed 
 Teacher gives conclusion about the material 
 Teacher asks students to study the material that will be 
discussed in the next meeting 
 Teacher suggests students to improve their speaking 
 Teacher invites students to recite Hamdallah to close the class 
 Teacher closes the class 
 
H. Assessment of Learning Result 
1. Scoring Technique 
The teacher considers some aspects to test the students‟ oral 
proficiency in expressing sympathy and feeling based on the 
analytic oral language scoring rubric below : 
Analytic Oral Language Scoring Rubric 
Focus/ 
Rating 
1 2 3 4 5 6 
Speaking Begins to 
name 
concrete 
objects 
Begins to 
communicate 
personal and 
survival 
needs 
Begins to 
initiate 
conservation; 
retells a story 
or experience; 
asks and 
responds to 
simple 
Initiates and 
sustains a 
conversation 
with 
descriptors and 
details; 
exhibits self-
confidence in 
Speaks in 
social and 
classroom 
settings with 
sustained and 
connected 
discourse; 
any errors do 
Communic
ates 
competentl
y in social 
and 
classroom 
settings 
questions  social 
situations; 
begins to 
communicate  
in classroom 
settings 
not interfere 
with 
meaning 
Fluency Repeats 
words and 
phrases 
Speaks in 
single-word 
utterances 
and short 
patterns 
Speaks 
hesitantly 
because of 
rephrasing and 
searching for 
words 
Speaks with 
occasional 
hesitation 
Speaks with 
native 
fluency; any 
hesitations 
do not 
interfere with 
communicati
on 
Speaks 
fluently 
Structure   Uses 
predominantly 
present tense 
verbs; 
demonstrates 
errors of 
omission 
(leaves words 
out, word 
endings off) 
Uses some 
complex 
sentences; 
applies rules of 
grammar but 
lacks control of 
irregular forms 
(e.g., runned, 
mans, not 
never, more 
higher) 
Uses a 
variety of 
structures 
with 
occasional 
grammatical 
errors 
Masters a 
variety of 
grammatic
al 
structures 
 
 
 
 
 
 
 
 
Vocabula
ry 
 Uses 
functional 
vocabulary 
Uses limited 
vocabulary 
Uses adequate 
vocabulary; 
some word 
usage 
irregularities 
Uses varied 
vocabulary 
Uses 
extensive 
vocabulary 
but may 
lag behind 
native-
speaking 
peers 
Listening Understands 
little or no 
English 
Understands 
words and 
phrases, 
requires 
repetition 
Understands 
simple 
sentences in 
sustained 
conversation; 
requires 
repetition 
Understands 
classroom 
discussions 
with repetition, 
rephrasing, and 
clarification 
Understands 
most spoken 
language, 
including 
classroom 
discussion 
Understand
s 
classroom 
discussion 
without 
difficulty 
 
The students are belong to intermediate level. According to J. 
Michel O‟malley and Lorraine Valdez Pierce, the setting standard 
would most likely be placed at level 3. Therefore, the teacher 
limits the standard until level 3 for each focus. There are five 
focuses in the oral language proficiency so that the students 
should achieve more than fifteen in the total score who can be 
said that they passed. 
 
2. Observation Rubric Checklist 
Sheet of Observation to Students’ Attitude 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-
74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 Paying attention       
2 Being enthusiastic       
3 Asking questions       
4 
Responding to the 
questions 
      
5 
Making effort to 
solve problem 
      
6 
Accomplishing 
task 
      
 Total Score       
 
 
Score = 
          
                                  
x 100% 
 
 
Kendal, November 1
st
 2014                          
 
Known,                          
English Teacher,    Researcher, 
  
  
 
Abdi Manaf, S.Pd.    Tomy Widiyanto 
NIY.  13021987.029   NIM. 113411091 
LESSON PLAN 
 
Name of School : SMK PP Assyafiiyah Kendal 
Skill Program  : All Skill Programs 
Class/Semester  :  X/I 
Subject   : English 
Meeting  : 3rd 
Skill Focus  : Speaking 
Topic   : Expressions of Sympathy and Feeling 
Time allotment  : 2x45 minutes (1 meeting) 
 
A. Core Competence 
CC-1 : Comprehending and implementing believed religion‟s tenet; 
CC-2 :  Comprehending and implementing honesty, discipline, 
responsibility, care (mutual assistance, cooperation, 
tolerance, peace), polite, responsive, and pro-active and 
showing attitude as a part of problem solving in interacting 
effectively in social environment and nature to place the 
individual as reflecting of nation associating all over the 
world; 
CC-3 : Understanding, implementing, analyzing factual, conceptual, 
procedural science based on curiosity about science, 
technology, art, culture, and humanity through humanity, 
nation, state and civilization  knowledge related to 
phenomenon and occurrence causes, and implementing 
procedural knowledge in specific field according to talent 
and interest to solve the problem; 
CC-4 : Processing, thinking, delivering in concrete and abstract 
domains related to individual development that is learning in 
the school independently, and being able to use a method 
according to science‟s  rule. 
 
B. Basic Competence  
1.1  Thanking of the opportunity being able to learn English as an 
International  language that is showed through keeping 
spirit to study;  
2.1  Showing attitude of politeness, care in doing interpersonal 
communication  between teacher and friends;  
2.2  Showing honesty, discipline, confidence and responsibility in 
doing  transactional communication between teacher and 
friends; 
2.3  Showing attitude of responsibility, care, cooperation, loving 
peace in doing  functional communication;  
3.7  Analyzing social function, structures of the text, and language 
features of  expression feeling with responses according to its use 
context. 
 
C. Indicator of Competence Attainment: 
1. Students are able to understand the way to express 
sympathy and feeling 
2. Students are able to show attitude of care, confident, and 
responsibility in doing communication using expressions 
of sympathy and feeling 
3. Students are able to identify social function, the structure 
of the text, and language features in expressing sympathy 
and feeling 
4. Students are able to respond the expressions of sympathy 
and feeling accurately 
 
D. Learning Aim  
 By the end of the lesson through scientific method, students will 
have been able to:  
1. Show seriousness learning English related to expressions 
of sympathy and feeling; 
2. Show attitude of care, confident, and responsibility in 
doing communication using expressions of sympathy and 
feeling;  
3.  Identify social function, the structure of the text, and 
language features in expressing sympathy and feeling; 
4.  Respond the expressions of sympathy and feeling 
accurately. 
 
E. Teaching Material 
The simple written and oral text to express sympathy and 
feeling with its responses  
Social Function 
Keeping interpersonal relation between teacher, friends, and 
others.  
Expression 
Expression of Sympathy 
If you want to respond to good news, you can use these 
expressions, they are oh is that so?, oh yeah?, how terrific, 
how wonderful!, how great!, I’m happy to hear that, I’m 
(very) happy to hear that, and pleased to hear that. 
4) If you want to respond to bad news, you can use these 
expressions, they are I’m (very) sorry to hear that, how 
terrible!, that’s so sad, sorry, and poor you are! 
5) a) Accepting sympathy 
To accept the expression of sympathy, we may use 
these expressions. They are thanks, you are kind, oh, 
well, that is life, and wish better luck next time. 
c) Rejecting sympathy 
These expressions show us how to reject sympathy. 
They are don’t say sorry, don’t give me your care, 
leave me lonely, I don’t want your sympathy, and 
I’m just fine, leave me alone. 
 
Expression of Feeling 
1) Adjectives for Expressing Feelings, they are crazy, thirsty, 
shy, scared, hungry, awesome, surprised, scared, amazing, 
confident and cheerful.  
2) Adjective for Expressing Feeling with –ing and –ed 
Adjective Ending in –
ing 
Adjective Ending in –ed 
Satisfying Satisfied 
Frightening  Frightened 
Charming Charmed 
Disappointing Disappointed 
Delighting Delighted 
3) Grammar 
 
a)  
Subject To Be Adjective of Feeling 
 I am/was Glad 
 She, He, It is/was Excellent 
 You, They, We are/were Wonderful 
b)  Subject Verb Adjective of Feeling 
 I Look Shocked 
 She, He, It seems Ill 
 You, They, We sound Exciting 
Language Features:  
(1) Spelling 
(2) Pronunciation, word pressing, intonation when present  
(3) Word reference  
Topic: attitude of tolerance, entrepreneurship, nationalism, and 
confidence.  
(1) Friend is sick 
(2) Bad mark 
(3) Mother was hospitalized 
(4) Aunt passed away 
Skits: 
(1) Crab on the bump 
(2) Kidding about the letter 
(3) Different sock  
(4) Wearing a wrong uniform  
 
F. Teaching Method: 
 Scientific Approach 
 Role-play 
 Group Discussion 
 
G. Learning Media, Tool, and Sources:  
1. Media  : Video and Pictures 
2. Equipment  : LCD, Blackboard and Chalks 
3. Learning Sources  :    
• Curriculum 2013 English book for 
SMA/MA/SMK/MAK from Republic of Indonesia 
Ministry of National Education 
• Dj, Setiawan Otong. 2013. Buku Pengayaan Kurikulum 
2013 - 1700 Bank Soal Bimbingan Pemantapan Bahasa 
Inggris untuk SMA/MA. Bandung: CV. YRAMA 
WIDYA Bandung.    
• Video was downloaded from 
https://www.youtube.com/watch?v=Bq0Ohvo_b1U at 
9.44 p.m on November 9nd, 2014.  
 
H. Learning Activity  
1. Pre activity (5‟) 
 Teacher opens the class by greeting students 
“Assalamualaikum warohmatullohi wabarokatuh”, good 
morning everyone, how are you today? 
 Make sure that students answer the greeting well using 
appropriate response 
 Teacher invites students to recite Basmallah for starting 
the class 
 Teacher checks the students‟ attendance 
 Teacher gives stimulus by reviewing material discussed in 
the previous meeting and bring it to relate to the material 
will be learned 
2. Main activity (75‟) 
a. Observing  
 Teacher tells students main material and goal of the 
learning 
 Teacher informs students stages of the learning 
 Students try to understand the pictures that are given 
by the teacher 
 Teacher tells the appropriate expressions related to the 
pictures 
 Teacher shows students a video about reader‟s theatre 
in learning speaking English 
 Teacher tells skits as a reader‟s theatre variation in 
learning Speaking English 
b. Questioning 
 Students ask teacher other expressions of sympathy 
and feeling 
 Students ask teacher the appropriate sentence or 
adjectives to express sympathy and feeling 
 Students ask teacher the way how to express 
sympathy and feeling accurately, fluently and 
acceptably  
c. Exploring / Experimenting 
 Teacher explains expressions of sympathy and feeling 
as the main material  
 Teacher divides students into four groups and each 
group consists of four students 
 Teacher provides four topics and four skits to 
compose the script of reader‟s theatre using 
expressions of sympathy and feeling 
 Each group chooses a topic and a skit  
 Students will discuss and compose the story with own 
group mates 
 Teacher asks students to perform their skits as a 
reader‟s theatre variation turnly in front of the class  
 Teacher comments and gives advice from students‟ 
performance in their speaking 
d. Associating  
 Students ask the teacher some vocabularies or 
grammatical correction they need in expressing 
sympathy and feeling 
e. Communicating 
 Teacher communicates the main material to the 
previous material to the students 
3. Post activity (10‟) 
 Teacher reviews or recalls the material have been 
discussed 
 Teacher gives conclusion about the material 
 Teacher suggests to students to improve speaking skill 
 Teacher invites students to recite Hamdallah to close the 
class 
 Teacher close the class 
I. Assessment of Learning Result 
1. Scoring Technique 
The teacher considers some aspects to test the students‟ oral 
proficiency in expressing sympathy and feeling based on the 
analytic oral language scoring rubric below : 
 
Analytic Oral Language Scoring Rubric 
Focus/ 
Rating 
1 2 3 4 5 6 
Speaking Begins to 
name 
concrete 
objects 
Begins to 
communicate 
personal and 
survival 
needs 
Begins to 
initiate 
conservation; 
retells a story 
or experience; 
asks and 
responds to 
simple 
questions  
Initiates and 
sustains a 
conversation 
with 
descriptors 
and details; 
exhibits self-
confidence in 
social 
situations; 
begins to 
communicate  
in classroom 
settings 
Speaks in 
social and 
classroom 
settings with 
sustained and 
connected 
discourse; 
any errors do 
not interfere 
with 
meaning 
Communicat
es 
competently 
in social and 
classroom 
settings 
Fluency Repeats 
words and 
phrases 
Speaks in 
single-word 
utterances 
and short 
patterns 
Speaks 
hesitantly 
because of 
rephrasing and 
searching for 
words 
Speaks with 
occasional 
hesitation 
Speaks with 
native 
fluency; any 
hesitations 
do not 
interfere with 
communicati
on 
Speaks 
fluently 
Structure   Uses 
predominantly 
present tense 
verbs; 
demonstrates 
errors of 
omission 
(leaves words 
out, word 
endings off) 
Uses some 
complex 
sentences; 
applies rules 
of grammar 
but lacks 
control of 
irregular 
forms 
(e.g., runned, 
mans, not 
never, more 
higher) 
Uses a 
variety of 
structures 
with 
occasional 
grammatical 
errors 
Masters a 
variety of 
grammatical 
structures 
 
 
 
 
 
 
 
 
Vocabulary  Uses 
functional 
vocabulary 
Uses limited 
vocabulary 
Uses 
adequate 
vocabulary; 
some word 
usage 
irregularities 
Uses varied 
vocabulary 
Uses 
extensive 
vocabulary 
but may lag 
behind 
native-
speaking 
peers 
Listening Understands 
little or no 
English 
Understands 
words and 
phrases, 
requires 
repetition 
Understands 
simple 
sentences in 
sustained 
conversation; 
requires 
repetition 
Understands 
classroom 
discussions 
with 
repetition, 
rephrasing, 
and 
clarification 
Understands 
most spoken 
language, 
including 
classroom 
discussion 
Understands 
classroom 
discussion 
without 
difficulty 
 
The students are belong to intermediate level. According to J. 
Michel O‟malley and Lorraine Valdez Pierce, the setting 
standard would most likely be placed at level 3. Therefore, the 
teacher limits the standard until level 3 for each focus. There 
are five focuses in the oral language proficiency so that the 
students should achieve more than fifteen in the total score 
who can be said that they passed. 
  
2. Pictures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Observation Rubric Checklist 
 
Sheet of Observation to Students’ Attitude 
 
No. Indicators 
Poor 
(0-
39%) 
Fair 
(40-
59%) 
Average 
(60-
74%) 
Good 
(75-
84%) 
Excellent 
(85-
100%) 
Total 
Score 
1 2 3 4 5 
1 Paying attention       
2 Being enthusiastic       
3 Asking questions       
4 
Responding to the 
questions 
      
5 
Making effort to 
solve problem 
      
6 
Accomplishing 
task 
      
 Total Score       
 
Score = 
          
                                  
x 100% 
 
 
 
Kendal, November 9
th
 2014                          
 
Known,                          
English Teacher,    Researcher, 
  
   
 
Abdi Manaf, S.Pd.    Tomy Widiyanto 
NIY.  13021987.029   NIM. 113411091 
 
 
 
Appendix 5 
 
RESEARCH SCHEDULE IN THE CLASSROOM ACTION 
RESEARCH 
 
 
Teacher : Abdi Manaf, S.Pd. 
Researcher : Tomy Widiyanto 
Class  : X BB (Clothing Boutique) SMK PP Assyafiiyah Kendal 
 
No Activities Date 
1. Preliminary visit (Meet the 
administration officer ) 
20th October 2014 
2. Meet the headmaster to give research 
permission letter 
20th October 2014 
3. Meet the English teacher to ask data 
of students‟ as participant. 
20th October 2014 
4. 
 
Meet the English teacher to make sure 
the start of the research 
21st October 2014 
 
5. Do to the research (pre-cycle) 27th October 2014 
6. First cycle 3rd November 2014 
7. Evaluation cycle  I  
8. Second cycle 10th November 2014 
9. Evaluation cycle  II  
10. Give the whole result to teacher and 
do interview 
6th December 2014 
 
 
 
 
 
  
Appendix 6 
 
RESEARCH JOURNAL 
 
 
 
 
 
  
No. Activity Date Signature 
1. Researcher asked English 
teacher about the condition of 
teaching learning process 
20-10-2014  
 
2. Reseacher asked the list of 
students‟ name X BB 
21-10-2014  
 
 
3. Reseacher and English teacher 
discussed about the 
characteristic of students in the 
class 
22-10-2014  
4. Reseacher and English teacher 
discussed about the appropiate 
method in teaching English 
23-10-2014  
5. Reseacher was given  an 
example of syllabus and lesson 
plan by English teacher, then 
he taught the way how to make 
a good lesson plan 
24-10-2014  
6. Reseacher and English teacher 
discussed the best strategy in 
reflection  
4-11-2014  
7. Reseacher was given the way 
how to face the students‟ 
characteristic in the class 
5-11-2015  
Appendix 7 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB1 2 3 3 2 3 13 
2 BB2 3 3 3 2 3 14 
3 BB3 2 2 3 2 2 11 
12 BB12 2 3 3 2 3 13 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB6 3 2 3 2 3 13 
2 BB7 2 1 3 2 2 10 
3 BB9 2 3 3 2 3 13 
4 BB14 2 2 3 2 2 11 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB5 2 3 3 2 3 13 
2 BB10 3 3 3 2 3 14 
3 BB11 3 3 3 2 3 14 
4 BB15 2 2 3 2 3 12 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB4 2 2 3 2 3 12 
2 BB8 2 3 3 3 3 14 
3 BB13 2 2 3 2 3 12 
4 BB16 2 3 2 3 3 13 
 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB-1 3 4 3 4 3 17 
2 BB-2 4 4 3 4 3 18 
3 BB-3 4 4 3 4 3 18 
4 BB-12 4 4 3 4 3 18 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB-6 3 3 3 3 3 15 
2 BB-7 3 3 3 3 3 15 
3 BB-9 3 4 3 4 3 17 
4 BB-14 3 3 3 3 3 15 
 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB-5 4 4 3 4 3 18 
2 BB-10 4 4 3 4 3 18 
3 BB-11 4 4 3 3 3 17 
4 BB-15 3 4 3 4 3 17 
 
 
 
The Score Result can be seen as follow: 
No 
Students‟ 
Code 
Focus 
Total 
Speaking Fluency Structure Vocabulary Listening 
1 BB-4 4 3 3 4 3 17 
2 BB-8 3 3 3 4 3 16 
3 BB-13 3 4 3 4 3 17 
4 BB-16 3 4 3 4 3 17 
 
 
 
  
Appendix 8 
Teaching and Learning Process 
 
 
 
 
 
 
 
Students are composing their Skits as a Reader’s Theatre 
Variation 
 
 
 
 
 
  
 Teaching and Learning in the Class 
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Curriculum 
Vitae 
 
 
 
 
 
 
 
 
Personal Details 
 
1. Full Name  : Tomy Widiyanto 
2. Date of Birth : November 7th, 1993 
3. Place of Birth : Kendal, Central Java 
  Province, Indonesia 
4. Student‟s Number : 113411091 
5. Address : Desa Sudipayung RT 04 
RW 03 Kec. Ngampel 
51357 Kendal, Central Java 
Province, Indonesia  
Educational Background 
  
1. TK Mardhi Putra Sudipayung – Ngampel Kendal (1998 – 1999)  
2. SD Negeri 1 Sudipayung – Ngampel Kendal (1999 – 2005)  
3. SMP Negeri 2 Brangsong – Brangsong Kendal (2005 – 2008) 
4. SMA Muhammadiyah 4 Kendal – Kendal  (2008 – 2011) 
5. Universitas Islam Negeri (UIN) Walisongo 
Semarang – English Language Education  (2011 – 2015) 
  
 
Kendal, April 6
th
,  2015 
The Researcher 
 
           
 
Tomy Widiyanto 
NIM. 113411091 
Contact Person 
No. HP : 085-742-752-450 
PIN : 554BE936 
E-mail : tomywidi57@gmail.com 
